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ABSTRACT 

oae  of  seven  similar  project  reports  aealing  with 
program  deTelcpsient  in  career  ediicaticn.  for  teacher,  counselor^  and 
adninistrator  prepaxatioii ,  this  report  presents^  in  two  seGtiona^ 
informatioii  on  infusing  career  edacation  content  into  elementary 
teacher  educatloii  programi.  The  first  section  descrihea  the  results 
of  the  work  done  by  the  Elemtntary  Teacher  laucatlon  Task  Force-  This 
informatioii  is  grQuped  under  the  headdngsi  Besired  Stiadent  OutGomeSj, 
Teaching/Learning  Activities,  Teacher  Coopetencies,  Career  -iSncation 
Information  for  Use  in  Teachir  T^^alnimg  Programs,  anfl 
RecoEinendatione,  The  second  section  provides  two  eranples  of 
elementary  teacher  eaucation  eoiirse  syllabi  which  have  been  infnsed 
with  career  eauoation  ^leisents.   Tor  each  course  additioDal  discussion 
centers  arounfl  how  career  education  was  related  to'  specific  course 
objectiwesr  and  the  af fectiFine^s  of  coiirse  infusion^  Appendixes 
include  the  form  asefl  iy  the  dlJftrent  task  forces  in  iaentif ylng, 
describingi.  and  classifying  career  education  eleiaents;  sample 
activities  for  grades  K^6;  a  diagram  showing  the  relationship  of 
career  edncation  to  the  total  school  curriculumi  and  other  clasaroom 
instructional  materials  for  developing  student  career  awareness-  For 
more  information  on  the  total  project^  see  CE  009  305,  (Ta) 
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THE  intluunstitutional  consortium  for  career  education 


QKQMlZh'nQU 

The  Inter  institutional  Consortium  for  Cnruar  Education  CiCCE)  was 
formed  in  X^li  i\t\d  is  comprised  of  all  Oregon  inst Itut iona  of 
higher  education  which  prepare  teacheraj  counselors  and  aduiini gt racors 
The  endeiivar  is  cooperatively  sponsored  by  tU^  Oregon  Depai'tTDenC  of 
Education,  the  Oregon  State  System  of  Higher  Kducatton  and  Che 
Independetic  colleges  and  univerBitlcs  of  Oregon.     Staff  is  employad 
by  the  MariOft  tnternieriiate  Education  UiHtrict  (lED)  to  coordinate 
Consort tuni  efforts  and  carry  out  Projiict  activitleB, 

-J 

PURPOSE  ,    :  ■  V  . 

o    Conaartium  acti-vities  ara  designed  to  faciliteite  Oregon  collGgG 
and  unlveraity  efforts  co  improvo  their  propnracion  of  educational 
pBrsonni*!  for  rclee  in  career  education* 

o    The  ICCR  serves  as  a  plannini/coordinating  body  charged  to  study 
the  Uuedi^  for  personnel  developmenc  In  career  education  and  to 
pramote  ni^c^^Bsary  action  to  meet  thost^  needs. 
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PREFACE 


The  materials  presenccid  in  this  dociiment  has  been  dtsvelDped  through 
acttvicles  of  the  Lnterlnytitutionai  Consortium  Cor  Career  MucatiDn 
and  witliin  thM   |oint:ly  BupportGd  Btatu  and  fedaral  project,  ^'Statewide 
Xnfusioa  of  C>irear  Educatiun  into  the  Preparation  of  Tcaabura,  CouiiBcalord 
and  AdTniniHtraCors'',     This  comprtihBnsive  project  was  facu^jed  upon  three 
eBsantial  aspects  of  preparing  eduaacionai  ptfrsonnel  f or  ci)cpeinded  and 
extended  ruIeB  in  career  education.     Those  a^pocta  arei     statt  development  . 
for  cidliege  and  university  faculties^  program  development  for  teacher, 
CDunselor^nd  administrator    prepar iition,  and  teachair  cer  til:  la  nc ion  and 
p  r  o  g r  am  ac  c  r  tnl  i  t  i a  t  lo  n  * 

This  document  has  resulted  Eroni  v^ork  in  the  program  deviBiopiuen t  area  and 
preaencs  career  education  content  for  elementary  teacher  education 
curricuU  developed  by  Che  Project^ s  Elementary  Education  Task  Force. 
Also  presented  are  the  revised  courBe  syllabi  which  have  been  Infused 
with  career  education  elements.     The  course  infusion  work  was  done 
pri^Jiarily  at  Partland  Sea te  University  , 

This  report  in  one  of '^ight  similar  reports  dealing  with  pcogr^mi  development 
in  career  education  for  teauher,  cDunselor  and  administratQr  preparation. 
The  other  reports  address  Secouda ry  Teacher  Education,  Special  Education 
Personnel,  CQunselor  EducaCioii,  Vocational  Education  Personnel,  Career 
Clusters  infonmtion.  Community  Resources  Utillr.ation  and  a  CDticeptual 
Model  for  the  Career  Education  Dimension  o£  College  and  UniverBlty  Personnel 
Preparation  Programs.     Although  each  report  is  complete  in  itBelf ,  the 
user  of  this  report  may  find  the  others  supportive  in  meeting  a  particular 
need  ^ 

Many  individuals  and  agencies  have  contributed  to  the  wrk  of  the  total 
project.     The  program  development  aspects,  in  particular,  have  required 
the  coliaboratlve  support  of  numerous  individuals.     Portland  State 
Universltv  and  Dr.  Allen  Lee,  Director  of  Career  Educatlan,  aipeclf ically 
deserve  much  of  the  credit  format  lias  been  accomplished  In  i^rogriim  developmant, 
PSU  was  the  major  sub--contractor  to  the  ICCE  for  this  work  and  Dr,  Lee 
provided  the  leadership  and  direction  for  those  activltiee.    the  original 
report  was  prepared  on  behalf  of  the  Task  Force  by  Zola  Dunbar  and  edited 
by  Dr,  Allan  Lee,  both  of  PSU.     Further  editing  and  final  formatting  was 
done  by  the  ICCE  central  office  staff.     Both  the  task  force  members  and 
iiiciividual  profeHsors  who  infused  courses  deserve  our  elcicere  appreciation 
and  thanks/   Those  individuals  are  identified  in  the  approprintts  sections 
of  this  report* 

The  results  of  this  initial  effort  to  infuse  career  educatilon  concepts  into 
teacher^  counselor  and  administrator  preparation  in  Oregon,  -are  already 
impacting  upon  Oregon  educational  personnel  development  prograiriH.  Further 
testing*  evaluation  and  course/program  infusion  will  take  place  during  1976- 
77  and  19  77-78.     It  is  hoped  that  this  and  the  companion  reports  will 
facilitate  that  elEort  and  also  be  oi:  assistance  to  colleges,  universities^ 
and  other  agencies  and  institutions  outside  Oregon  who  vish  to  undertake 
sittLllar  efforts* 
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Darrell  L.  Ward,  Director 
Interinstltut Jonal  Consortium 
for  Careor  Kducation 


INTRODUCTIOri 


The  potent:  iai  of  any  educaCioLiai  refujrn  aiavement:  is  hlghJ.y  dependent 
on  the  attltudea,  skills,  and  understiUndltigB  af  th«  uducatlonaJ  personnel 
responsible  for  its  implamuntatlon.     M  mch,   the  max'iiimni  potential  for 
career  education  can  only  be  reached  it:  dtH  concepts,  IcnDwledges  and 
skills  are  adequately  infuBt^d  into  tiiaisrvice  and  prj^n^rvicr^  preparation 
of  teachers,  counselors  and  adniin  If^t  rgitors  ,    ^Mthough  many  indlvidualB, 
agencies  and  Institutions  hav/e  rtesponsiljllity  for  personnel  development, 
the  inBtitution  which  must  provide  the  primary  leadership  and  diraction 
are  those  colleges  and  unlverBluies  which  prepare  educfitlonal  personnel 
for  our  schools, 

The  Interins tltutlonal  Consortium  lot  Career  Educatian,  established  in 
1974,   seeks  to  facilitate  the  efforts  of  Oregon  Insticuttons  who  prepare 
teachers,  counselors  and  administrators  ro  better  tiieet  the  needs  of 
personnel  preparation  for  career  education,     This  fifteen  meniber  consortium 
devised  and  planned  a  change  stratfigy  for  college  and  unlveralty  perBonnal 
preparation  which  focuaes  upon  three  ^saential  aspects  of  thu'  personnel 
development:     staff  development  for  colieae  find  un  iv-ers  ity  faculty,  program 
development  for  college  and  university  preparatory  progTauns,  and  teacher 
certification  and  program  accrediratigni     The  work  repoTted  in  chls 
document  represents  a  portion  of  that  change  strategy  in  the  area  of 
program  deveiopment.     Materials  Included  are  those  developed  by  a  task 
force  and  those  developed  by  faculty  members  of  cooperattng  Institutions 
who  revised  eKiatlng  courses  to  Include  appropriate  knovledge  and  skills 
in  career  education* 

The  concepcual  design  for  this  activity  ^as  that  a  group  of  knowledgeable 
people  representing  colleges  and  universlt ies ^   local  aducaclon  institutions, 
the  Oregon  Deparcnient  of  Educations  the  bxisinesSj  labor  and  industrial 

conEiunlty  would  come  together  within  the  conteKt  of  a  given  area  of 
education,  l.e*,  elementary    educatlori^  and  identify  those  concepts,  student 
outcomes,  teaching/learning  activities,  teaching  corapetencies  and  body  of 
information  which  would  be  importatit  for  Inclusion  In  the  preparation 
programs  for  individuals  in  the  given  area,     Turther,  the  strategy  provided 
for  colleges  and  universities  to  analyae  theiT  cur rlcuia  in  a  given  area 
and  identify  which  concepts  were  currently  being  adequately  covered  in 
the  preparatory  programs,  which  concepts  could  be  covered  with  slight 
modification  of  the  curriculum  and  which  concepts  -would  Have  to  be  infused 
into  the  curriculum  as  new  materials.     SltnilaT  prDcedurcs  were  used  for  the 
analysis  of  courses  at  all  instltutioris .     Note  AppendlK  I  for  the  form  used 
for  this  purpose. 

Courses  were  then  selected  for  revision.     The  criteria  used  by  Portland 
State  University  for  selecting  elementary  and  secoiidary  teacher  education 
courses  to  Infuse  with  elements  of  career  education  are  examples  of  the 
thought  that  went  into  such  decisions.    These  coursas  were  selected  for 
infusion  efforts  on  the  basis  of  the  following  criterifi  : 
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1*     Coursas  aeiiac  ted  represented  a  croBs-section  of  the^  curricula 
areas  Eound  in  public  schools  (Social  Studies,  Reading,  Science, 
Langaage  Arts,  Physical  Education).         .h:,  ■ 

2.     Courees  sGlected  represented  a  cross-^section  of  the  key  uiidar* 
graduate  experiences  required  for  acquisition  of  a  basic 
teaching  c ert if Icatei 

3-     Graduate  coursea  selected  represented  key  coursei  required  for 
acqulsitiOTi  of  a  Btandard  teaching  certificate  as  well  as  an 
elective  portlDTi  of  a  Master Degree  prograjn, 

4*     Coursfs  selected  were  taught  this  academic  year  by  Instructors 
specifically  Interested  and  committed  to  the  infusion  of  career 
education  fitranda  into  departmental  course  offerings* 

5,     Courses  seledCed  were  taught  by  faculty  recognized  as  key 
persoiinel  vho  provide  leadership  for  program  development* 

Infused  courses  vere  tried  out  with  students  and';syllabi  again  re^iaed^ 
based  upon  the  pilot  test*       .  f  ' 

In  general  the  preceeding  strategy  has  been  used  in  developing  the  naterials 
included  in  this  repoxt  and  has  proven  a  very  adequate  model  for  causing 
programs  and  course  syLlabi  to  be  infused  with  career  education  concepts 
at  the  college  and  university  level. 

However^  as  in  any  dei/elopmental  effort,  modification  of  the  strategy  had 
to  be  made  to  fit  the  day-"to=day  situation.     Initial  plans  called  for  the 
task  force  to  ha^^e  cQopleted  its  report  early  in  the  academic  year  ~  In 
time  for  that  repart  to  be  distributed  to  the  colleges  and  universities 
faculty  before  the  infusion  of  the  courses  began.     Because  of  the  time 
needed  for  the  task  force  to  adequately  fulfill  its  responsibility  and  the 
need  to  pilot  test  the  revised  syllabi  during  1975-76 ^  the  infusion  process 
began  before  the  task  force  work  was  completed.     Faculty  members  directly 
involved  with  course  Infusion  were  for  the  most  part  also  members  of  a 
task  force  and  therefore  did  have  the  benefit  of  the  initial  task  force 
findings.     In  add! tion  to  the  basic  content  of  the  task  force  reports j  the 
selected  bibliographies  proved  extreniely  helpful  in  course  and  program 
revision. 

The  task  force  chairperson  played  a  key  role  in  organizing  the  cask  force 
and  in  the  developnient  of  the  report.     The  chairperson  was  assisted  iti 
each  instance  by  a  task  force  coordinator  who  had  the  specific  responsibility 
of .pulling  togethex  the  task  forces  varied  activities  and  materials  and 
putting  thmi  into  a  cQhesive  document  for  review  and  examination  by  task 
force  manbers.     The  task  forces  reviewed  information  from  a  variety  of 
sources  and  met  periodically  to  discuss  their  findings  and  to  suggest  what 
should  be  included  in  the  career  education  content  of  elementary  teacher 
education  programs*    Before  finaliEing  that  task  force  report  a  draft 
prepared  by  the  coordtnator  was  distributed  to  the  task  force  members  for 
their  conpments  and  additional  input*     Additionally,  the  Northweat  Regional 
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Educanional  Laboratary  ms  contxactecl  to  critique  tlie  taaterial 
and  provided  an  analy®lJ'i''^f'  its  coiitent  .     The  NortlMest  Lab  provided 
sources  of  additional  material  x^hich  could  str^ngtten  the  taek  force 
clocument.     Subsequentl)^ ,  much  of  this  material  was  IncLuded  In  the  task 
force  reports. 

Tltiy  reports  should  pi-rove  useful  to  college  and  uii Ivers  1  ties  .desiring 
to  Include  career  educactorj  as  a  part  of  their  elementaLry  education 
program.     The  inf ormatiloii  from  the  task  force  can  provLde  concepts 
and  concent  to  be  CDnaldered,     The  examples  of  req%Jired  course  syllabi 
used  to  infuse  this  Information  can  detnonEtrate  a  process- that  is  * ^ 
poj-3slble  to  help  accomplish  art  esgantial  task. 
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Ihe  material  iaicluded  here  is  the  ,!ire salt  of  the^wbrk  done  by  a  TaBk'Fcirca;  ^ 
Whose  purpose  was  to  identify,  c0%l%cty  review- and'  orgat)^ir.e  a  body  of/careerl 
education  inf orniatlon  for  coasider-^Clon  by  colleges  and  wlvarsities     "  ^ 
^ith  Teapdus^ibility  for  the  prep^Atloa  of  elemmtary^  t;e^chers,^  ^ 
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Persons  from  vatloaa  colleges  sitdVimivetaltles,  local  geliobi  4ietHeC8 r  ;^ V 
and  Che  Or  agon  papartrnent  of  Education  served  oa  the  Elementary  ;:feacherj.vr^^^^^^^^ 
Educaclon  Task  Force,    Tlieir 'coatrlbution  to  the  projects;is;,.t^^ 


appreciated . 


Oregon,  S ta te ^ Ualveraa,ty^i.^;^, 


CAREER  EDUCATION  CONTENT  FOR  ELEMENTARY 
TEACHER  EDUCATION  PROGRAMS 


The  content  of  this  report  is  bQsad  on  the  raulonale  thac  Career 
Education  tit  the  elementary  school  level  should  bfi  one  of  career 
awareness,  aad  that  career  awaretiess  is  not  a  separate  subject  but 
Is  developed  In  each  classrooin  wiOxin  Craditioiifll  subjecc  iDattBt 
areas.  Career  flwarenesB  considers  the  producer  role  and  how  it 
relates  tn  the  other  life  roles  of  consumer,  cltiaen,  Eaniily  aiid 
ieiaure  time. 

With  the  bogiTiniTis  of  the  school  experieTice  the  studentB  have  the 
right  to  expecc  guidance  and  asslstaiice  in  daveloping  awareneas  of 
self  and  otliars,  good  work  hablcs,  and  the  attitude  that  there  is 
dignity  in  all  work.     In  order  to  ttccomplish  this  it  is  essentLal 
that  the  teacher  not  only  have  a  high  regard  for  the  dignity  and  worth 
of  each  indi^^ldual  student  but  also  provide  laarntng  opportunities 
which  allow  for,  and  take  adva^cage  of,  the  unlquaness  of  each 
individual,   ■™- 

Desi red  Student  As  a  result  of  the  elementary  school  experiences 

Outcomes  (IC-6)  the  following  student  outcomes  ihould  be 

attained :  . 

1.     lach  student'will  be  able  to  Identify  hia/her  individuality 
aad  be  aware  of  how  It  relates  to  the  life  roles. 

2      Each  student  will  be  able  to  use  basic  methods  of  comnunlcation 
in  his/her  relationahips  with  others  and  be  aware  of  how  they 
relate  to  all  life  roles. 

3,  Each  student  will  be  able  to  use  declsion-Tnaklng  skills  and 

ai^are  of  their  Importance  in  choices  Tnade  concerning  all 
life  roles* 

4,  Each  gtudent  will  be  aware  that  careers  require  certaia 
physical  and  mental  skills. 

5,  Each  student  will  devalop  poBitive  attitudes  toward,  aad 
acquire  knowledge  about  the  world  of  work* 

Teaching/Learning         In  order  to  achieve  the  desired  : student  outconies 
Activities  it  will  ba  necassary  for  teacblng-leavning 

activities  to       provided.     These  can  be  best 
accoinplished  when  presented  in  a  total  frainework 
rather  than  fragmantad.     The  school  environment  should  be  conaidered  in 
the  broad  context  of  the  community  rather  than  to  segregate  classroom 
activities  and  conmiunity  activities.     The  school  building  is  part  of  the 
comnunity  and  learning  can  taka  place  in  many  aettings, 
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M^rty  te^cli4ag^Lt3^rtitn^  £icti\?ittea  ian  b«  nmd  to  Ccjcua  atx  career 

Tfalnliis  'I'^slc  fa^cm  lias  icl^^iit -ji  iecl  the  following  ten  activlt  leni 

I,     flaw  T^ips 

Th^      i^piatatioii  f^c-  ciad  fgliow-up  q[  the  field  trip  vjill 
cl«at:  etffi  Ji\e  the  suc<:^sg  of  this  net  Ivicy  .    i1ia  [octus  ^lioul  d 
be  Oh  the  paaple  shd  Jobs  iii^olvad  rather  tliaii  on  tt\m 
fial^he^  product. 

Career  Sdxjaatton  t^its 

de<;tBiCfcn  nxflkiiig  irLVclved  In  tlie  plamiag  and  Ini'pLeni&tiCatton 
of  a  C^teec^  Eiucattoii  Fair  siiould  be  a  part  of  the  studaiit's 
^^t  iyit^,     Th^^,  111  threat  genexated  by  hfls^irig  an  oppOTturiit^ 
to  viev  iti  oti^  lo cotton  people  froinvarted  occupacl^ris  aati 
J^ad  ,t(j  nicire  tn-'de^tli  inf  orMtioa  through  Lnt:eT\rie^^irig  wd  , 
fi&ly  ttips, 

Otia  of  the  best  Mys  to  sec  in-dapth  InfioTiiiatiori  about  aateers  : 
is  oti  s  oti^^tc^^oae  b^sis*     Tlius  the  techtilq^ue  oE  In  ter%;Lewiri£  . 
bec^o^eg  tli^  sfttlv-lty  to  oco^ipllBh  tbis,.    Ln  order  for  the 
ititetvi^^  to  be  wottli^^hil^e  adequa.te  prepamtloTi  on  the  part 
of  cha  stuietit  Is  fesj^ntial*     Kale  playing  is  an  effectlve^ 
fneans  for  prov^idliig  taadlness^ 

I'b&uSe  of  pe^pla  froiQ  tl\e  cominuaity  to  pTovlde  fdrsc-liand 
itifotwtioiX  c^ncefriiiig  careaxs  t:o  the  scud&nts  ts  almost 
llnitti^efei  ,    la  addition  to  tte  preserit  da^^  ocaupatloniB,  a 
hiatori^aj  peC'gpectt^fe  cf  caTeexs  of  the  past  iri  Telatl&nshlp 
to  th^  ciSeis  ^£  society  a  an       pro\7ided  hy  oliar  nioibexs  of 
tte  c^OTiittiUiitty*     P^teiite  &f  s  tudeitts  riDt  ojiLy  providi  vaLuablB 
irif  owatiorx  ©bout  th^Lr  aareers  but  aLso  Irorn  this  eKp^rience 
my^  opeti       v^iuatle  Lin&s  of  ccMunicacioti,     It  is  not 
filw*a^s  Wc^BmKty  co  l&a^;&  th^e  scbool  sect  lag  to  obtain  resoiarce 
Pp&ak^f^*     Renxenibet  the^^are  maay  builditig  eniiDLoye'fis  ^h^o  nead 
n  oppovtvtxizy'  to  ^oiitrlUute  ,     It  ahcald  ^Lso  be  rioted  that 
b2L  hu.ni%n  tesagrces  infenitl.oned  abave  inay  liiclude  sonte  wlio  can 
do  mor^  tTian  ^  oae^tliQe  presentation,    they  tna^y  sari^e  as  a 
r^&ourc%  tMcl\et  for  a  ya^rticular  unit, 

S,     Syrvf^y  of  Cotniriucit ty 

hm  Bt^ldww  cCillect  data  on  the  ^aticus  B€gineats  ^Itlch  [nnke  up 
tba  c^TnitiU^tty*  tMy  i/lll  not  onlf  learn  hew  -It  operates  but 
wlLi  aj^o  gaiix  aa  a^jteiiass  of  tbe  liitGrfdepenience  of  all 
CQacefti^d  and  tha  talat  l&nsh.ip  of  the  various  llfte  roles, 
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6.     Sltnulat  loa/Ga=mcxg 

As  situatLoiis  arise  that  coMern  ca**eetf  awar  eness  a 
sisiiuXat  lm  of  ttxe  sctLaal  GlTCiims tanCGa   can  a^d  relevsnce 
to  the  activity  and  cXardfy-  the  coacepcs,     rim  ro^e- 
playing  trxcliidid  provides  tlie   studes^ts   wldi  s  Eoeans 

on  either  comsiisrcislly  p repaired  or  ceachex'-ittide  niate:elaLa 
is  a  mampula  tisre  exercise  for  students  to  Lool;  a t  csraers 
from  aactber  ^levpolnc. 

Films,   flLfiisttlpSs    taaeTdstcm  atid  t^pe^  c^u        \iumi  Eo  g.ive 
background  Itxiorinat ion,  arid  pro\ride  ^Ic^rlcus  e3€peileince& 
when  actual  eapei'iences  are  unavailable  oJ  Lmppr oprd^ate:* 
BuUetifl  boar<ls   and  dispj^ays  can  provide  addltioasl  inpu-t  mnd 
bring  a  focus  to  career  aw^renes^  i^^  tl^'iS  curTicuItJOU 

CriiCcB,  mcLiiciiog  arts,  Jive  tliG   studerits  an 

opportuJiity  t  0  be  setively  involved  in  prcdiicirii  3  p^outsct 
whicb  niay  laad  to  sn  ^mjerLiss  pi  as^  ocauTat  iori  otc  Jtjat  as 
iinportaiitXy  a  hobby  to  ccns  ider  In   the   leiaiira  ttm  ^ole, 

9.  /  Film  Arts 

Fine  arts  is   noc..orily  aacth.er  outietfor   the  life  roles  as 
'  produCBT  and   leieu^e  ctm^i   but  niay  to  4ha  medt^  fee  jrov^idlug 

caraar  information,    l^imj  songs  lia\r^  been  written  wl*h  the 

ttxenie  buiXl:  aground  a  career*     Paiac  Ings  atL>  also  cffecti^vE  In 
.    presenting  concepts  related  to  c^teera       ^mina  provides  another 
'    means' for  the  audience,  m  mil  m   tbe  petfomers  ,  te  g^iti 

IdfoTrmation  a-boxat  piople  irt  ttie  ^ar  iotiS  life  role^. 

lOi     R&Ie  Playing 

Al_t:hcugh  role  playitig  ha^  alread3f  b^ea  mentloaed  und^r  cHg 
"".headings  of  tntervie\fdtig  and  sifQiilati&sij    it   is  siijh  m  effective 
teaGMng-learniog  actdl^^lty   that  It  nierdts  beiag  1  iat^d  separately, 
R&la  playing   la  adaptable  to  mny  sa^^ct  iirea  ^nd  an^  grade  1  evel. 
In  Older  ro  a^asune  a  Mle  it  Is  TieceRssiry^  to  gain  iaiorcnat  ion 
about  chat  r^le  so  as   to  adeqtjateljr  pe^foTm-    leatni^g  caa  ba 

 giviri'aa  riiuctm  needed  selev^ncy  tlito^ugh  role   pl^ytiig,  especdaliy 

as  It  relates  to  pTobrifitn.-solving  arxd  d^clBlon-mnk  ing  , 


Teachfi^  rf    career  awareneas  ds   to  be   ladus-id   Into  the 

C^-Iilpetir^cres     ...    traditional  subject  oacte^  a^eiSj  ^  the  elSTn^ntar^? 

,"  "         teacher  must  not  oiL^?  Have  c^inpet&rncies  necessaiy 

£or   ttachi^g  the  eleoeota^y  curstcnilisin  tiit  aXso 
■  .  rLeeds  che  f  ollowlti|*  ; 


career   ai^arene^i*  , 

2.     Be   eiblfe  to   Tec^pgai^e  when  a  Career  Ediicatl*on   emphasis  is 
approprlata  Co  ia^lude  In  the  traditional  isub-Je^t  .sta^a . 

3»     Be   iHble  to  uCl Jizfi  s t:rategies  to  inftjse  Cai^ee r  Bducat  lorm  Into 
traditionaL  subject  sreas.-  ■  i 

4,  Be   ab.ia  to  utiilE^  learning  aetlvi.tieB  th^i  foacer  d^Jlrable  .  . 
attitudes  toward ^ort,  ■ 

5.  Be   able  to  assist  ettidents  in  understandlitg  tli©   liiLpor  tactce  of 
respons  IblLlty  and  decision-mkitig  itiail  2i£:^  r^oles, 

■  .  ■      *  ■-  . 

6»     Be   ^ble  to  jssiit  sttidints  in  .dcve  loping  s^l£  a^fltfite^i   in  . 
reL^tionshtj  to  tlio  iife   roles,  5  "      '  . 

7i     Be  ^bla  to  ^issist  students  In  d eve  loping  ati  a^ftfeness  of  liow 
one  life  role  ±s  ^elated   to  chfe  □clit^'  Id^fe  roie^* 

SB-       -  . 

Car^eer^  Educa tion  The  college  or  nnl^er  sity  fehotjid  tsike  ta^o 

In^Orinat^On  for  '  cc?nside:cfltion  far  dnt.lu0io|ri  i^i  tnie  testcii^r  traialng 
Use  in  Teacher  p^ogiam  the  studen^t  ontcomea,  teacbmlng'-L^aming 

Training  Prograrns        actl^/lties,   and^  the  t-egchet  compietencies  ,dLScuised 

alcove.     In  addittori  cTie  college  cr  .univeJsl.ty 
personnel  need  to  liav^^  bac^grGUrid  tcnov^ledge  about 
CairQiC^'Sduca  tlon  and  Intfortnation  on  how  to   infus'fe  c^re^r   Ediaea^ioTi  Into 

til©  tCAJttioMl  subj  ectsiiri  thne  eXemerita%y  Jchoo^^.  ilOD 

I..-.- 

Th^r©   ate  basic  concepts  concerning  Caraer  lduca"tlo^  vlilc  h  Have  ianpllc^tlci 
to^  tHe  preparation  of  eleniencary   teaehera.    Hany  o£  tties o  3te  true  for 
alL-  af  fias^-of  tlia  elementary  school  cu^rtcultitn  ^hicK  inaftes  it  esseTitial 
tha.t  Gather  Education       a  patt         not  apait   froni,    th^  ttaditional  siibja< 
arfe^s,  (Ll) 

Gaireer  Siucation  is  a  de^eXopmental  process  wtilch  1^  desl  gned  to  Imlp  all 
-Ind  l\fi.(lLia.ls.  prepare  for    their^-^  life  rolea^  -  'iatnily,.^ltd^e  ni-Cocisuin^ 
prQ-ducet  jind  leisure  tlrBe,    Tt^us  it  becomes  a'  paafe't.       alL  leVeia  , 
edixcatiop=  fr  oni  kinde^ga^  teo  tHrougb  adult  life^*  because  of  tlie 

dlf  Eerei\t. 'focus  and  obj ©ctives  at   each  grade  ievel  the"'  te^^ictmlng-i^arnliig 
act  l^tttes  stiould  be  var  led  arid  nonrepetltlGus ,  XlO> 
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Since  Career  Education  should  be  a  pare  of  all  levels  of  'educacloivr'^i^  . 
teachers  hm.e  a'  responsilDility  toward  meating  the  goals  aiid  objectives. 
However i   CtiauherB  cannot  do  it  alone  and  have  ci  right:  Co  GKpecc  support 
from  adminls tracors  and  assistance  from  Career  Edueaclan  specialists-  .All 
oC  the  educational  staff  should  be  responHlve  to  comiaunlty  uaedB  and 
interests.     As  the  conirmiiiity  feels  Its  input  is  being  considered ,  the  patrons 
will  become  involved  and  supportive*     The  utlliEaCion  of  coninunity  resources 
~  riot""OTily'^  erih"ances"  Che" ^learTiing^' opporttini ties  -for-- the  ar  -but  can-%e  — --^ 

a  positiye  means  for  inforinirig  the  putlic  of  tlie  school  curulculuin, 
ificluding  thio  Career  Education  focus.  ■ 

Career  Education  goiils  should  be  nianifeac  at  tlie  alamentaTy  level 
as  career  avrareness  of  all  life  roles  including  the  world  of  work* 
The  work  htibit^  being  developed  by  stiidenta  In  gTades  should  iiave 

a  direct  relaclonship  on  their  wrk  habit b  as  adults*     Hovever^  It  is 
important  that  the  students  vie^w  Chemselves  as  workers  no^^  not  as 
getting  read]/  to  be  urorkers*  (9) 

As  Career  Hdticacion  elements  are  infuaed  into  the  tradltiQiial  subject 
matter  areas  5   there  1b  an  opportunity  to  mads  the  school  world  Tnoxe 
relevant  to  tha  real  world,    Ac  tivity— oTieiited ,  "handa-on  experiexiccs) 
will  enhance  the  learning  envlronnient  for  the  basic  subjects  such  as 
reading,  writing  and  mathematics,   aa  well  as  the  content  subjects  and 
music 3  art  arid  physical  edtication^   (15)    Teachings-learning  activities 
related  to  the  varioas  subject  niacter  areas  need  to,  be  readily  twailable 
to  teachers*     (1,2  ^  3*  4*657  ,12  ,13)  *     See  Append  Ik  I-  for  aanipies. 

Evan  though  the  foc\is  at  tlie  elemetitary  school  level  should  be  career 
aw^arenesB    it  Is  necessary  that  the  elenieiitary  teacher  be  kiiowledgeable 
of  career  exploratiori,  preparation  and  gpeciallzacion  in  order  to  have 
an  integrated  curriculum^  grades  K-12*     (10)    One  importaiid  aspect  of 
this  knowledge  Is  an  understanding  of  the  career  cluster  conceptj  not  to 
be  confused  with  the  "career  clusCer  progTam",     As  Che  elementary 
students  develop  an  amreness  of  the  life  roleSj  a  part  of  this  awareTiess 
will  concern  various  occupatlonSi     Materials  for  elementary  students 
have  been  published  to  help  familiarise  tliem  v/lth  the  career  cluster 
concept.     C85I4)     For  additional  iaformation  in  this  area  the  college 
or  university  personnel  should  read  the  report  dealing  with  career  clusters 
information* 

Basic  to  fill  ccireer  awareness  is  the  awareness  of  self,     Self  awarraess 
and  awareness  of  others  may  he  devEaloped  In  relationship  to  life  roles- 
Ab  t eachl i\g-lear nlng  ac tivlt  1©^..  focus  on  family,  cicisen,   producer,  * 
consuoier  and  leisure  time  roles  each  student  will  lie  interested  Ln  ho'W 
he/she  fits  into  the  picture*    This  will  lead  to  an  QKainination  of  one's 
interests,  abili  ties  and  needs  in  the  seaxch  for  self --[u  L£ll  inient . '  (L6) 

How  one  1h  nrcnpted  b^'  others  han  a  strc5ng  hiFlut^ncie  on  the  ind  ividiifi  1  '  b 
concept  of  ^ielf,     Career  Education  provides  a  commQn  groiind  for  niain-^ 
streaming  all  elementary  school  students*     iliure  La  no  ni^ed  to  ability 
group  when  cliscussing  life  roles,     SeKLwiu  and  racism  shuiild  nluo  be 
avoided  by  providing  al tarnatiyes  and  opportunities  for  frrtiedom  of  chciioe 
with  no  pracpnccption  of  what  must  be  chased,     Carear  Kducatdou  will  liave      -  ■■ 
met  its,  ohj  tic  t  iv^R  only  when  all  indLvidusils  fael  froe  to  chonB*3  any 
occupation  hased  on  competency, 
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As  studencs  are  avare  of  more  altermtives  concerTilTig  all  life  roles, 
Chev  will  mae  Dlie  need  for  wise  decision-making.    The  alementar^?  school 
can,  and  should^  provide  many  opportunities  for  the  students  to  niaka 
decisions  and  to  accept  responsibility :  Cor  the  ccjiisequences  as  a  result 
of  those  deolslons.    These  decisions  should  cencer  on  preserit  sltuatlDns 
relevant  to  the  BCudents-   needs.     It  is  essential  chat  there  be  no 

^pressurm,.  4trecx.  or  .linpUid 

'Tifa-long  occupation*  (1) 

As  Career  Educatibn  Is  infused  into  the  school  curriculum,  it  is  vital 
that  the  student  Tse  the  focal  point.     In  this  way  the  teachiTig-learning 
accivitles  \^111  be  related  to  his/her  interests  and  needs  mil  prcx/lde 
opportunities  for  hini/her  to  CKperierice  success^    The  dignity  and 
worth  of  each  indlv^idual  will  be  recognized  as  the  learning  environmeat 
is  erihanced  by  the  uxiiqueriess  of  each  student. 

If  elemeritary  teaehexs  are  to  develap  the  necessary  Career  Education 
GOnipetencies,   the  college  and  university  personrtel  that  are  involved 
in  elementary  teachfix  education  programs  must  be  more  than  knowledgeabie 
about  Career  Edticacioa,    They  must  denionstrate  In  regular  courses  the 
process  for  infusing  Career  Education  into  the  subject  areas,  The 
elementary  teachers  have  a  right  to  eKpecc  upon  conipietion  of  their 
college/university  experience  to  have  the  necessary  content  and 
strategies  needed  to  suceessfully  implement  a  career  awarexieBs  program 
in  their  classrooins.     Higher  education  has  a  reapoasibilit^f,  by 
example,   to  provide  the  ilOW^  as  well  as  WHAT  md  WW, 

** 

Reconimendations  For  the  eleTnentary  teacher  training  progranis  to 

be  relevant  to  the  needs  of  the  public  schools 
It  is  essential  that  the  colLege  and  university  • 

personnel  be  aware  of  what  is  happening  in  the  schools  and  especially 

in  grades  The  Task  rorce  suggests  the  following  to  eollegc  and 

university  Cacultles;^^ 

1.  Have  an  overview?  of  what  is  happening  statewide  in  the 
area  of  Career  Education. 

2.  Visit  public  schools  and  obaerve  presentacions  to  sundents 

and  discuss  with  the.  classroom  teachers  how  this  one 
lesson  fits  into  the  overall  objectives  for  career  a^areneSB. 

3.  Use  coniniunity  resource  people  in  the  college  cuid  university 
Q las sea- 
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10,  Oregoa  ASCD,  Curriculum  Bulletin  J^o,  330^  Vol,  JQ^j  Jaauaryj  1975  * 
CTeacher  resource  material ,  $2,50) 

11,  Oregon  Stata  Departtn#nt  of  Edacation,  Implementinfi  Career  Awarenegs  In  the 
Elementary  School,  Salem,  Oregon,  1975*  (Bulletin) 

12,  Portland  Public  Sehwls^^Area  II j  AQtlvities  for  Career  Education—K-6 , 
Portland |.  Oregon,  1973.     (Teacher  resource  inaterif»lj  $6*00) 

13,  Pcrtlatid  Public  ScUoqIs— Area  11,  Career  Educationi  An  Idea  Booki 
Portland,  Ore^^on,  I97li     (Teacher  resource  material  *  $1,00), 

14,  Saridbargj  John  E.  ^  £^nd  Simon,  Kenneth  F.^  Career  Opportunities  ,  Mdlavid^ 
Hlchlgani     PendeU  PuMi^tilTig  Co,,  1974*     (Pupil  bookleUs^  $50,00) 

15,  Utah  Board  of  Educafclon^  World  of  Worki     Career  EduGaticn  rralTilnfi  Prograiiu 
Logan,  Utahi  Utah  State  Unlveralty,     (Manual,  slides,  and  tapes) 

16,  Worth  I  Richard,  ^d,^  Self-Fulfilltnentj  Becoming  the  Ferson  Vou  Want  To  Bcj , 
Wilte  Plains,  New  York;    Iho  Center  for  llunianlties,  Inc,  ,  1976, 
(Matiual  and  Sound-^silde  Set,  $159-50) 
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lhi5>  section  includes  elementary  teacher  education  coutsS  syllabi 
In^'u^^cd  with  career  education  coatent  based  on  macerlals  from  the 
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fiibt  section  of  this  document:, 
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INFUSION  OF  CAREER  EDUCATION  INTO 
ELEMENTARY  TEACHER  EDUCATION  COURSES 


Two  eiemetitary  teachei  educatioii  couraes  In  which  to  infuse  career  ■ 

education  concepts 'weTe  selected-  by  Portland  State  University.     Bie  :  

sjUabi  were  revised,  pilot  tested  and  rewritten  based  upon  the  pilot 
"  test'.  '' '■'The  priSess  "uiicT'Tin :  tlie  pno f  t as blrig  iWifs  -^s Imllar  ln"both-  ~ ■  ■  -  - . 
courses . 

To  assist  studeats  in  atcaiiiing  Che  specific  objectives  of  thesa 
courses  related  to  career  education,  teaching/learnlni  activitias ^  . 
were  used  not  only  CO  present  content  but  also  to  demonstrate  the 
process  of  infusion.    Many  of  the  teachlni/learnlng  . activities  were        .  . 
examples  of  those  identified  by  the  Elementary  Teacher  Education  Taslc 
Force.  .  ' 

In  order  to  Intagrate  career  awareness  into  the  reading  and  language 
arts  programs,,  the  university  Btudents  inust  huve  aome  knowledge  of 
career  education  and  its  peace  in  the  elementary  achool  curriculum, 
in  providing  this  inforniation,  the  relationship  of  the  life  roles  Co.. 
the  total  school  cuirieuluLm  was  diacussed.     A  diagrara  which  illustratea  . , 
this  concept  was  gl^tn  to 'students  (Appendix  1 Ll) . 

Ed  356  Teaching         ''         Course  Description  —  This  is  the  first  of 
Strategies  and  two  component  sequence  in  reading  for 

Materials:  Reading  eleinentary  teachers.     Emphasis  Is  on  the 

I'  --  -3  credits  .  reading  process,  the  total  reading  progriiin. 

Prepared  by:  approaches  to  the  teaching  of  reading, 

Zola  Dunbar  including  basal  reader,  phonic,  language 

•  experience  and  llriguistic  approaches 

•  .  ■       Consideration  is  given  to  word  recognition, 

comprehenWlon,  readiness  and  beginning  reading,  selection,  and  eval-uation 
of  materials,  classrooni  orgbnizatlon  and  management  of  reading  programs, 
and  professional  organlaations  of  teachers  of  reading.     Field  experience 
is  required.     Preraquiatte:     Adm-isslon  to  the  program  of  studies  m 
teacher  education,  Ed  310  and  Ed  312, 

General  Objectives!     This  in  an  introductory  course  in  , 
the  teaching  of  reading  in  the  elementary  school  deaisned 
to  present  theory  and  practice  in  the  teaching  of  reading 
so  that  the  univerfilty  student  will  have  basic  cotnpateucies 
needed  to  teach  in  an  elementary  classroom. 
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'Specif ic  ObJ Bctives*  ^ 

Student  will,  be  able  co  stata  long-ranga  object'lves 
=      of  school  reading  programs. 

Students  will  be  abla;  to  describe  the  stcarids  md 
components  0|  a  total  reading  prograTn. 

Students  will  be  able  to  forniulate  a  definition  of 
r  Md  i  n  g"^a  nS^^a  l  I  cull  T^mfaouS  cHWacte  rxiaEiSis'iyi^ 
the  reading  pcocess,   

Scudents  will  be  able  to  plan^  carry  outV  aad 
evaluate  th©  eff ecfcin/enGss  of  developmetital  Teadlug 
acClvlties  with  children  at  an  age  gToup  of  their 

choice.  -  .  ^  -  -----  '-     ■  ..... 

5*     Students  wtll  be  able  to  dascrlbe  the  chaTacteris tics 
and  discuss  atrengths  and  weakneaseg  of  ccininercial 
basal  reading  inateriala.        .  , 

6.     EJTUDENTS  WILL  BE  ABLE  TO  WRITE  k  LESSON  PIMI  IliCLUDING 
A  CAREER  A^^ARENESS  FOCtJS,  IJSIMG  A  BASAL  REOER  . 

Students  will,  be  able  to  plarij  carry  ouCj  aiid  evaluate 
activities  designed  co  develop  children's  risdlng 
coTnprehensioi:^^.  /- 

8,  Students  will  kiiow  the  tnajor  word  recognition  strategies 
^.availabie  ,  to  children  and  \^111  be  able  to  plan  ,  carry 
out,  and  evaluate  the  effectiveness  of  activities  for 
developing  e^ch  of  those  strategies, 

9,  Students  will  kiiow  the  niaj or  sound^symbDl  .relationships 
of  the  English  vrTltltig  systern  and  theix  itrpltcatioris 
for  the  readt:ag  prograoi. 

10,     Students  will  bi  "able  to  plan  a  comprehensi"ve  program 
of  prereadirig  ac  tivit  ies  and  describe  procediires  for 
recording  chiidren's  grox^ith  and  developfnent  * 

11*     Students  will  know  the  rationale  underly^lng  the  language 
experience  approach  to  tbe  teachlrig  of  readlag  atid  \«?ill 
be  able  to  plan,  carry  out  and  evaluate  langLiage 
experience  aatlvlcies  appropriate  to  childrea's  stages 
of  development* 

j^-2;---gxODENtS^Wlffi  WRITE  TXISS ON  ^^IWCO^ 

CAREER  AWARBKESS  FOCUS  FOR  A  LANGUAGE  EKTEiaET^CE  UNIT. 

13.     STUUENtS  WILU  BE  ABLE  TO  USE  CMiEEK  EDUC^riON  MATERIALS 
AS  A  VEHICLE  FOK  rEACHrNG  REAJDING* 


Included  will  be  an  awareness  of  thie  need  for  tnadlng  skills  In  all 
life  roles  —  producer,,  consumers  family,  elci^en  and  leisure, 


.  2, 
4 , 
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li*.     Students  will  be  able  to  describe  plans  for  organising 
a  classroom  to  accotranodate  a  range  of  diffeireat  reading 
,  act! vi ties,  •  , 

15.  Studenty  will  be  able  to  state  and  discuss  pylnciiiLes 
,  of  classroom  management, 

16.  Studants  will'know  of  N.CT.E.  and  l.R.h*  and  mkc  use 
□f  their  publications* 


Course  Overview:     Field  experiences  of  %  day  per  week  mre  reqiilred  for 
this  course.    These  are  coordinated  closely  with  the  class  discussibnSj 
selected  reading,  and  evalukcibn  of  contniercially  published  tnaterlals* 


Topics  will  Include:     t  : 

Long  tenn  objectives  of  school  reading  progratns 

Various  niatarials,  methods  and  approaches  for  teaching  reading 

Planniiig  reading  activities  ^ 

A  total  reading  program  ^       ^  ' 

Professional  organisations  and  publlcacions 

Classroom  organization  and  tnanagenierit 


Course  evaluation:     Evaluation  will  be  based  upon  attendance,  participation 
in  class  and  field  experiences ,  the  quallty^  of  the  aasigTiinerit a  self- 
evaluation  of  progress  towards  the  acquisitioii  of  teaching  coinpsteTicieSt 
and  performance  on  a  mid^term  and  final  exarnination * 
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Careen  Education  .  .Career  eclucatiori    was  infusBd 

Emphasis  at  many  poiats*     How  this  was 

specific  couTse  objectives  la 
.following  paragraphs* 

DlscussiQti  of  long'^range  objectives  of  school  reading  programa ,  specific 
objective  #1,   included  the  iraportainci  of  self  concept  3  TOd  the  use  of 
f  a  iH  ing"s  Kills  !  in  ^1 1  rolSiT   Tli  e"' ta^pt  ^  nd^^^  in^       0  pie  a        '  ■  Ci  p  he  r 

in  the  Sno^^'  were  used  as  a  stimulus  for  small  group  diaaiiagiQns  of  self- 
concept  and  how  it  relates  to  thi  self-awareness  objietive  of  dareer 
awareneiS,     See  Append Ik  IV,  v 

The  use  of  Che  tape  also  demonstitited  how  one  of  the  tfetching/learnlng 
actlvltias,  audio  visual  materials     identified  by  the  Eleinentary  Teacher 
Education  Task  Force  could  be  u^^d* 

Specific  objective  #2  dealt  ^ith  t'ha  components  of  a  tOTal  reading  program 
with  emphasis  on  the  need  for  variety  of  objectivesj  stx^ategieSj  experiences 
and  materials.     The  career  awaireness  aspect  of  the  curriculum  can  help 
provide  the  essential  factor  of  ^alevancy  to  the  child The  poem,  "The 
Death  of  Spring'^  was  used  to  emphMige  the  important  0&  the  teacher's 
attitude  In  this  area.     See  Appendix  V.  ^ 

To- further  demonstrate  the  major  ^ole  that  the  classifOam  teacher  plays 
In  Integrating  career  education  into  the  reading  progirimi„  a  siKth  grade 
teacher  was  used  as  a  resource  pMson.     His  preaentatlTO  included  slides 
of >  his  total  sixth  grade  class  in  a  shopping  center  for  a  full  day  work- 
ing right  along  with  the  regulate  ,TOpiDyees^     Thr  ^slKth  grade  .  students  had 
-gone  through  the  procedures  of  applying  :for  specific  jo^^  chosen  froni  the 
Raleigh  Wast  Classified  Ads  and  being  Interviewed  In  th*@  classroom  in 
preparation  for  the  day^a  work  mperlence,     The  resource  parson  used  the 
same  procedures, with  the  univeriity  students  In  a  role^pilaying  situation* 
See  Appendix  VI* 

Four  ot  the  teaching/learning  actslvltles,  field  trlps^  iyiCarviewing ^  human 
resources  and  role  playing  ident.lfied  by  the  Elementary  TeaQher  Education 
Task  Force  were  used  in  this  li-^apm,  '  As  the  university  students  were 
involved  in  such  activities  they  shewed  more  receptive  to  using  them  %^ith 
elementary  students* 

Specific  objective  #6  and  #12  ri^q^vlred  the  writing  of  lesson  plans  which 
included  a  career  awareness  focwSii,     In  preparation  for  this  assigunentj  the 
writing  of  lesson  plans  for  reading  were  discussed  In  detail  with  special 
attention  given  to  having  specific  reading  objectives  fqr  the  lesson,  In 
addition  J  examples  were .  giyftn  to  how  there  could  ..iilsA.b^^  ...  . 

awareness  focus*     To  facilitate  tJl©  planning,  each  stud'ent  was  given  a 
form  that  listed  career  awarenei^  areas  and  provided  aplice  for  organlElng 
possible  alternatives  to  include  in  a  unit  or  a  lesson.^     See  AppendlK  VII, 

Before  students  wrote  the  lessot^  plana  required  In  specif Ic  objective  //12, 
additional  Input  was  given  on  h-QW  to  ix^m  career  awaren^^i  as' a  tneans  to 
stimulate  oral  eKpression  and  written  expression  in  the  Language  E^^perjence 


into  the  course  ' 
related  to 
described  In  c tie 
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Appraach  to  Reading*    Awaxetiess  of  self  and  othexs^  is  basic  to  the 
Langmge  Experience  rationale,     EKanip las  of  materials  to  facilitate 
tilts  concept  were  provided  the  students*     See  AppenBiK  VlII,  , 

For  samples  of  lesson  pLaris  written  by  the^^^ttidanta,  see  Appatidi3c  XX* 


Eff  ectlveness^  of^       "     ^^'^^  This  '^course^  proved  =  t 

Course  Infusion  ^In  -^hlch  to  infuse  elements  of  career 

educatloni     The  established  objectives  lor 
the  course  provide  for  the  relevancy  of 
reading  to  the  life  roles  from  childhood  to  adulthood,     B^v.ause  of.  this 
reLattonsMp,  it  made  JEor  a  natual  Inclusion  of  career  awai/mess  tQ^it^nt 
and  Che  process  of  Infusing  this  content  into  regular  courses  in  th^ 
elementary  school,     Through  words  and  action  It  was  demonstralted  t\mt 
In  the  elemantary  pahool  cnrriculum  career  education  must  be  a  part  of  5 
not  apart  froms  chfe  traditlotial  subject  areas. 

The  addition  of  ob|ectlvis  foV  Writing  specific  types  of  lessoii  plwa 
to  Includa  a  career  aTOreneas  focus   provided   an  opportunity  for  th^ 
atudeiits  to  acclvely^  partlclpata  In  an  infusion  procass.    At  the  sacie 
tltEiBp  the  activity  helped  to  raise  their  awareness  of  the  many  mat^Jirlals 
that  can  be  used  In  relating  to  the  life  roles. 

The  Success ' of  any  course  is  determined  by  how  wall  students  perceive 
they  have  met  the  planned  objectives*     During  the  first  class  period 
the  following  questian  w^as  asked  arid  the  students  gave  written  respwses: 
"What  does  career  education  tnean  to  you  in  terms  of  the  elementary 
school  currlculumj  and  specifically  in  the  area  of  reading?'* 

The  sane  question  was  asted  at  the  end  o£  the  terTO  as  part  of  the  fiinaX 
evaluation,     Samples  of  the  students'  responses  on  both  dates  are 
iticluded  as  one  Indies  tor  of  the  effectiveness  of  the^courset 


'  January  5^  1976 

iX)     Possibly  the  deflnlttori  of  career 
education  is  unaTOte  ta  nm,  Horeverj 
if  I  ¥ere  to  attarapt  a  meanings  I  ^ould 
suggest  that  career  education  was  an 
awareness  about  the  opportunities  a^-- 
vailafale  in  the  living  iforld  as  a  mode 
for  ^Istence  and  aupport.    Maybe  it 
can  jtnf  orm  a  atudent  abQUt  a  goal  or  - 
direction  as  far  aS  a  future  job  is 
concarned.     In  teni^s  oC  an  elOTentary 
curTlculifflij  it  Is  never  too  soon  for 
a  clitld  to  look  toTOrds  the  future  In 
o^der  to  be  a  more  fulgilLlng  adult. 


March  15 5  1976 

(1)    Nowj  Career  Educatt(?n  in  terms 
of  elementary  school  me^iiis  more  to 
me  than  just  occupation^    In  regard 
to  readings  topics  such  ^s  leisure 
tline  and  self  awareness  ^an  be 
brought  Into  the  classrqpw  and  uti- 
lised ,  as  shown  to  us  by  the  crea- 
tion of  our  Language  ^p^^lence 
lesson  plans,    Alsoj  th%  utility  of 
field  trips  and  Integration  Of  read 
ing  sum  up  Career  Education* 
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(2)  I  do  not  knoiic  exactly  what  the  term 
career  ediication  tiieans  in  an  elmentary 
school  context,  immediate  reaction, 
then^  to  your  quesclon  is  to  anst^er  It 
bv  saying  that  1  wuld  like  to  know 
about  this  tdea  a-nd  to  gather  enough 
information  in  order  to  dwelop  an 
ins±ght_.intpL.  ^hat  .  career  educati 
elementary  education  have  in  conmon 

and  if  this  commoxiality  is  a  beneficial 
one  for  the  child xeii  at  their  age  level, 

(3)  Children  are  opened  to  many  worlds 
through  books*     The  world  of  work  and 
careers  can  be  one  of  those  worlds^ 
Books  about  doctois,   teachers,  seien'- 
tie ts s  dentists  5  builders ,  farmers ^ 
sacratariesi  and  all  sorts  of  voca'-' 
tions  often  tnake  good  reading  material 
and  can  make  a  vi tal  influence  as  Co 
what  career^  if  any^  a  student  chooses, 
I  encourage  the  reading  of  such  books 
as  1  look  at  my  o^n  childhood  experi- 
ences and  how  luch  books  influenced  tne* 


(4).    I'm  not  suie  I  understand  the 
queationi  but  I  bm  very  much  inter^ 
^ested  in  a  carear  in  Education  where 
the  learning  prccess  is  developed  to 
the  fullaat  in  each  Individual*  Ele- 
mentary school  curriculamj  to  mes 
means  textbDoki  aa  aides  for  develop-- 
ing  the  learning  process;  but  1  don^  t 
think  curriculuin  is  limited  to  text-- 
books-^-I  fael  it  should  include  jfield 
trips s  all  kinds  of  audio  and  visual 
materials  and  ax\  awareness  of  as  majiy 
environmental  coat acts  to  each  indi- 
vidual as  posaltlG*     I  think  reading 
would  fit  into  this  concept  extremely 
well . 


(2)  Giving  the  student  an  exposure 
to  Career  Education  is  easily  done 
because  it  can  make  up  a  part  of  the 

,  overall  reading  progr^  .   ,   ,  It  is 
easy  to  incorporate  it  into  other  sub^ 
jects  ;  euch  as  Social  Studies because 
reading  Is  done  mtenslvely  in  all 
subjects,     1  believe  it  is  a  neces- 
sary part  of  an  school  ' 

curriculum  ... 

(3)  It  ineans  a  lot  more  than  it  did 
when  I  started  out  this  quarter. 
Career  Education  incorporates  a  stu- 
dent's whole  life.    What  will  his 
future  job  be;  what  is  his  role  at 
home^  at  schooii  what  does  he  like 
to  do  with  his  leisure  time;  what 
kind  of  citiEen  is  ha,  etc?  It's 
important  that  a  student  begin  thlnk^ 
ing  about  himself  as  an  individual  at 
a  very  .young  .age,     Elementary  schools 
can  do  this  easily.     Through  the  use 
of  books^  filmstrlps,  poems,  recordSi 
resource  people,^  studenti  can  learn 
about  different  occupations  that 
people  have  ^   •  , 

(4)  1  really  had  no  idea  what  Career 
Ed 'was  until  1  took  this  class*  Now 

I  know^  that  it  involves  reaponsibility 
to  one^s  occupations  responsibility 
as  a  citiEent  what  one  does  with 
one's  leisure  tlmej  and  the  role  in 
the  family  of  the  one  involved.  The 
importance  of  exposing  children  of 
all  agei  to  Career  Ed  is  more  self- 
awareneas  of  what  occupations  are 
available  and  especially  which  ones 
are  most  interesting  to  each  individ- 
ual child J  more  awareness  of  what 
skills  are  needed  for  desired  occu- 
pations>  and  a  good  feeling  on  the 
part  of  the  child  when  he  asks  him- 
self ''Wiy  do  1  have  to  go  to  school 
anyway?'*    Specifically  related  to 
readings  I  think  the  children  will 
have  an  awareness  that  each  occupa- 
tion does  require  a  certain  amount  of 
reading  and  that  they  v?ill  have  to 
develop  the  skill  so  that  it  becomes 
almost  iettQnd  nature* 
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.  (5)    1  feel  tliQt  Ca^^e^  t^\x.mt±m 
has  $  place  iji         gthoo^l  ciitfltuliBn 
but  not  as  rtiu^h  iri  the  ^ImM^tB^y 
level  as  thm  &m^ov%imi^y  level*  Etesd- 

-  In^  plays  ati  i^po^teac  ^flyly 

.  to  nieeting  fletflW^ia  irx  la.c%r  cai'%e^ 

aetivlc^^^     tt  ^e^rnis  tliat  by  anyliig 
...this  tc  Would,  ^pp^a^  then  cli^t 
teachtng  a  ^hiti  to  ^emd  tn  school 
is  In  face  %  f^cet       Ca r%e^ 
Educaticti, 


(5)     Career  Education  is  noc  mereLy 
a  nociis  on  a  future  v-ocatLoci  for  the 
cEitld         rather  what  he /she  does  ' 
as  a .  meiaber  of  Lis,  famllj^  sad  isi  . 
has  lalsure  role  ,     It  dlTecCs  atteii^ 
Cl^n  to  sel  f^awtenesS  g  tl^e  total 
youL}  aiii  steins  f f am  ther^  to  tlie 
ctitld's  awareness  of  his  anvlTOn-^ 
meat  aT&iind  him\     Tine  area  pf 
reading  should  f^y  to  relate  l&arn- 
icig  ioatarlals  In  any -way  possible 
CO  tlie  acquis  Idioix  of  thes  e  goals  . 
thrciagti  oral  and  >rr±t  ten  Mpres  sloii. 
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the  Elementary  School,  Salem,  Oregon,  1975.  (Bulletin) 

4*  /Sandberg,  John  E.j  and  Simon,  Kenneth  F,,  Career  Opportunities,  Midland 
■  Michigan:     Pendell  Publishing  Co,,  1974 (Pupil  booklets) 

5,    Utah  Board  of  Education^  World  of  Work^     Career  EducatlgLn  JxaininR 

Prbgrain,  Logan,  Utahi     Utah  State  University*     (Manual,  slides,  and 
tapes) 
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Ed  357^.  Teaching  Course  De script: ion  —  This  course  is  designed 

Strategies  and  to  acquaint  prospective  eiementary  teachers 

Materials:  Language  with  the  content  and  methods  of  teaching  oral 

Arts        3  credits  and  written  skills,  listening  skills,  language 

Prepared  by:  study  and  classroom  management  of  language 

Zola  Dunbar  activities  in  the  elementary  schools.  Emphasis 

includes  the  interrelationshipB  of  language  arts 
the  nature  of  language  arts  in  the  elementary 
school  program,  listening  activities^  oral  language  activities,  written 
expressionj   the  mechanics  of  written  expression,  classroon  organization 
for  management  of  language  instruction,  and  professional  organisations  for 
teachers  in  language  arts.     Field  experience  is  required.  Prerequisite: 
Admission  to  the  program  of  studies  in  teacher  education,  Ed  310  and  Ed  312 

General  Ohjectlves:  Teaching  Strategies  and  Materials"*  Language  Arts 
is  a  course  designed  to  prepare  university  students  to  be  knowledeable 
in  the  following  areas i 

Development  of  children's  language 

Use  of  language  in  communication  ■ 
The  relationship  between  listening,  speaking,  writing  &  reading 
Materials,  techniques  and  strategies  for  teaching  language  arts 
in  the  elementary ' school  classroom 

Specif  ic.^i  Obj  ect ives» 

1.  Students  will  know  some  of  the  major  historical  events  which 
have  affected  the  development  of  the  English  language. 

2.  Students  will  know  some  of  the  recent  findings  of  linguists 
about  the  nature  of  language  and  the  implications  of  these 

/  findings  for  teachers^ 

3.  Students  will  know  the  broad  stages  of  language  development 
in  children  and  the  process  by  which  language  develops. 

4.  Students  will  know  the  essential  aspects  of  effective 
communication* 

5.  STUDENTS  WILL  BE  AWAHB  OF  THE  IMPORTANCE  OF  EFFECTIVE  COmiHI'- 
CATION  IN  THE  FOLLOWING  LIFE  ROLES:     FAMILY  MEMBER,  CITIZEN, 
LEISURE,  CONSU^ffiR  MD  PRODUCER, 

6.  Stuaents  will  be  aware  of  the  unity ^  interdependence,  and 
relationshipe  of  the  various  aspects  of  the  Language  Arts  — 

  speaking,  listenings  writing  and  reading. 

7*     Students  will  be  aware  of  the  relationship  between  a  child's 
experiences  and  the  development  of  his  language. 

8,     Students  will  recognize  the . difference  between  hearing 
,  (ojiv.^ical)  and  listening  (mental,  emotional). 


28 


-2U 


9,     Students  will  be  aw£ire  of  ways  to  develop  good  listening  habite 
in  t\m  alemencary  classroom. 

10.  Students  will  be  able  to  evaluate  and  use  with  children  materi"- 
als  and  activities  for  the  teaching  of  listenlngi 

11.  gtudents  will  recognise  the  basis,  significance  and  values 
of  each  child -s  speech  patterns* 

12.  Students  will  know  what  studies  have  revealed  about  the  nature 
and  acceptance  of  dialects  and  the  implications  of  these  flnd^ 
ings  for  the  teacher  and  the  student  in  the  elementary  school, 

13.  Students  will  knoWj  evaluates  and  use  with  childrens  activities 
and  materials  to  develop  oral  coiranunication. 

14.  Students  will  be  aware  of  coiranonly  encountered  speech  defects 
and  the  use  of  the  services  of  a  speech  specialist. 

15.  Students  will  knows  evaluate*  and  use  appropriate  ways  to 
stimulate i  sustain  and  improve  children -s  written  work  at 
different  levels  of  development* 

16.  Students  will  recognise  the  two  main  purposes  for  writings 
personal  and  practical. 

17.  Students  will  know  the  differences  in  procedures  and  evaluation 
of  personal  and  practicai  writing* 

18 #     Students  will  know  the  difference  between  grammar  and  usage  and 
the  purposes  and  limitations  of  each  in  the  elementary  school. 

19,  Students  will  know  which  capitalisation  and  punctuation  skills 
are  appropriate  to  each  stage  of  a  child" s  development  of 
writing  skills  and  how  children  acquire  these  skills. 

20,  Students  will  be  aware  of  factors  which  may  affect  a  child^s 
ability  to  learn  to  spell, 

21,  Students  will  know,  use  and  evaluate  activities  and  materials 
designed  to  help  "children  gain  good  spelling  habits  and  skills, 

22,  Students  will  know,  use  and  evaluate  activities  for  developing 
legible  manuscript  and  cursive  handwriting  for  elementary 
school  children. 

23,  Students  will  be  aware  of  the  reasons  Sot ^  and  the  advantages 
and  limitations  of,  large  group,  small  group,  and  individual 
organisational  patterns  within  a  classroom. 

m 

24*     Students  will  know  principles  of  good  class room  management. 

25,     Students  will  recognize  the  importance  of  having  well  defined 
objectives  in  planning  lessons  for  the  Language  Arts, 


26.     STUDENTS  WILL  BE  ABLE  TO  mUTE  A  LESSON  PLAN  FOR  A  LANGUAGE 
ARTS  lesson;  INCLUDING  A  CAREER  AWARENESS  FOCUS. 
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Course  Overvieiv^:    An  essential  part  of  the  GOurHa  will  be  1/2  day 
per  week  of  field  eKperlGnce  In  a  public  school-    This  will  be 
coordinated  with  detailed  class  discussions  concerning  rationale, 
materials  and  teclmiques  for  teaching  the  language  arts*  Reading 
of  recent  books  and  articles  with  a  written  reaction  to  each  will 
be  required.     Audio  visual  materials  along  with  the  field  eKperience, 
claBS  diBCUJis  ionBj   and  readingB  will  be  utili^*ed  to  help  the  students 
meet  the  specific  objectives  of  the  course. 

Course  Evaluation:     Evaluation  uf  each  student  will  be  based  upon 
attendance  and  participacion  in  class  and  the  field  eKperiences, 
feedback  from  the  public  school  teacher  regarding  the  field 
experience^  the  written  reactions  to  readings,  a  self --evaluation 
of  progress  toward  meeting  the  object iveSj  and  performance  on  a 
written  mid^term  and  final  examination* 
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Career  Educfltion  waa  infused  into  the  course 
at  many  points*     In  particular,  Bpecific 
objectives  If  3,  5^  7,  12,  13,  15  21,  and  26 
provided  for  direct  career  awarenesB  input. 

Discussion  of  language  development  and  dialects  included  the  importance 
of  self  concupt  in  relationship  to  the  lunguage  arts*     The  slide'-tape 
material  Self -Fulfillment :     Bi^coming  the  Parson  You  Want  To  Be  was  used 
to  focus  on  th±B  aspect,  while  showing  at  the  same  time  how  career  choices 
are  affected  by  one*s  awarenees  of  self. 

Specific  objective  //  7  refers  to  the  relationship  between  a  child's 
experiences  and  the  development  of  his/her  language.     The  use  of  human 
resources,,  field  trips  and  career  education  fairs  were  emphasised  as 
vehicles  for  providing  a  variety  of  experiences. 

The  poem  "The  Parable  of  the  Strangers"  was  used  to  emphasize  the  fact 
that  all  school  learning  does  not,  and  should  not,  take  place  in  the 
classroom.     See  Appendix  X. 

To  further  demonstrate  the  advantages  of  using  community  resourceB  and 
also  how  career  education  can  be  integrated  into  the  language  arts  program, 
a  sixth  grade  teacher  was  used  as  a  resource  person  *     His  presentation 
Included  slides  of  his  sixth  grade  clasa  in  a  shopping  center  for  a  full 
day  working  right  along  with  the  regular  employaes.     He  asked  the 
university  students  to  list  specific  language  arts  skills  they  saw  being 
used  and  then  explained  the  language  atts  activities  that  had  been  usmd 
In  the  classroom  before  and  after  the  field  trip  exp.erience. 

The  use  of  films  for  a  language  arts  lesson  with  a  career  awareness  focus 
was  demonstrated  by  the  use  of  ■"Decisions,  Decisions"  from  the  Bread  and 
Butterflies  television  program.     After  viewing  the  film  the  students 
discussed  how  it  could  be  used  with  elementary  pupils  in  a  language  arts 
lesson  as  well  as  in  other  subject  areas, 
- -,-  - . - . ■      ....  , 

The  relationship  of  this  film  to  career  education  was  shown  by  asking 
the  class  to  complete  the  sentence  "Career  Awareness  is  *   .   ."  The 
responses  they  gave  spontaneously  were  listed  on  the  chalkboard.  Samples 
are  given  below  verbatim, 

(1)  a  giant  behavioral  objective 

(2)  self  discovery 

(3)  getting  along  with  other  people 

(4)  community  awareness 

(5)  reality  of  what  jobs  are  really  like 

(6)  a  sense  of  responsibility 

(7)  a  positive  attitude  toward  productivity 

(8)  is  decision  making 

Specific  objective  #26  required  the  writing  of  a  lesson  plan  which  includef^ 
a  career  awareness  focus «     In  preparation  for  this  assignment,  the  writing 
of  lesson  plans  for  language  arts  was  discussed  in  detail  with  special 
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attGntUm  givtin  to  luivlng  tlie  HpecJ.f:ic  objeutivtis  for  language  ores 
for  the  lesaon.     In  addition  it  was  showii  how  Chare  could  also  be  a 
career  awarenc^ss  fDcus»     To  faciritate  thti  planning,  each  student  was 
given  a  form  that  listed  career  awiiriinass  areas  and  provided  space 
for  Drgani^ing  possible  .:^lternativas  to  uHe  in  a  unit  or  lesson.  See 
Appendix  VII. 

How  to  use  career  awacenaiiS  as  a  meanB  to  stimulate  oral  expression  and 
written  eKpreBBion  was  dealt  with  in  rclotion  to  specific  objectivQS  # 
13  and  15p     Also  additional  input  was  provided  bafore  the  studentB  wrote 
lesson  plans  by  providing  them  examples  oC  materials  that  might  be  used. 
See  Appendix  XI, 

For  samples  of  lesson  plan.y  by  students  nee  Appendix  XII. 


Effectiveness  This  cQiirse  proved  to  be  one  in  which  Infusion  ^ 

of  Course  of  career  education  elementB  can  be  done 

Infusion  successfully.     The  established  objectives  for 

the  course  provide  for  the  relevancy  of  , 
a ommuni coition  skills  to  all  life  roles  and  the 
linportance  of  eKpereincey  in  language  development.     Because  of  this 
relationship*  it  made  for  a  natural  IncluBion  of  career  awareness  content 
and  the  procesB  of  Infusing  this  content  into  regular  courses  in  the 
elementary  school.     It  was  demonstrated,  as  well  as  discussed,  that  ^  the 
eleinentary  school  curriculum  career  education  must  be  a  part  of ,  not  t 
apart  froiii  the  traditional  subject  areas* 

The  addition  of  an  objective  for  writing  a  language  arts  lesson  plan  to 
include  a  career  awareness  focus  provided  an  opportunity  for  the  students 
to  actively  participate  in  an  infusion  process.     At  the  same  time  this 
activity  lieJped  to  rai?3C  their  level  of  awareness  to  the  many  possibilities 
for  using  the  life  roles  to  encourage  effective  use  of  communication  skills. 

The  success  oi:  any  course  is  determined  by  how  well  students  perceive  they 
have  met:  the  planned  objectives.     During  the  first  class  period  the  following 
question  was  asked  and  the  students  gave  written  responses:     '"What  does 
career  education  mean  to  you  in  terms  of  the  elementary  schooJ.  curriculum, 
and  specifically  in  the  Language  Arts  curriculum?" 

The  same  question  was  asked  at  the  end  uP  the  tertii  as  a  part  of  the  final 
evaluation.     Samples  of  the  students'  responses  on  both  dates  are  included 
as  one  indicator  of  the  effectiveness  of  the  course. 
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January  6,  1976 

(1)     I  cannot  relfite  Career  Education 
tc  Language  Arts,  eKcept  to  know  these 
are  the  basic  necessary  skills  needed 
to  compete  in  the  world  of  work. 


(2)     Career  Ed  to  me  means  designing  a 
curriculum  in  such  k  way  as  to  famll^ 
iarize  students  with'  various  occupa-- 
tions  and  some  of  the  abilities  and 
skills  needed  to  enter  or  perform 
these  occupations.     It  also  means 
that  when  a  particular  skill  is 
learned j  it  might  be  emphasised  in 
class  that  this  is  a  skill  which  It  is 
necessary  to  know  if  you  are  going  to 
become  a  "such  and  such,"     In  Language 
Arts  I  can  see  the  following  professions 
being  explored:     teacher^  poetj  writer^ 
office  worker j  telephone  operator,  busi- 
ness man,  lawyer,  librarian,  journalist^ 
etc. 

(3)     Personally  I  would  not  like  to  see 
Career  Education  in  the  form  that  it  is 
in  in  high  schools  in  the  elementary 
schools.     Such  specialization  and  nar^ 
rowing  of  learning  would  not  facilitate 
a  very  broad  base  of  knowledge  in  the 
child*     Admittedly  I'm  hard  pressed  to 
find  a  direct  connection  between  Language 
Arts  and  Career  Education  in  the  light 
of  what  could  be  a  potential  job  source. 


(4)     Career  Education  in  the  elementary 
school  would  mean  preparing  the  student 
at  a  very  early  age  for  responsibili- 
ties to  be  met  later  in  life,   =1  don't 
feel  it  is  as  important  in  elementary 
grades  as  it  is  in  gecondary  or  high 
school  grades  but  see  that  training 
or  learning  situations  in  any  area, 
i.e.  math,  reading,  language  arts, 
etc.,  is  in  fact=  a/ part  of  Career 
EducatiQn----helping  to  train^the  child 
for  ^something _he  rwU:l-  encounter  at 
sdniE  time  ' 
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March  16,  1976 

(1)  Career  Education  is  important 
in  making  the  children  more  aware  of 
themselves  and  the  world  around  them. 
The  child  needs  to  be  aware  of  how 
their  lives  affect  the  world  around 
them,  and  how  the  world  affects  them. 
It  is  important  that  they  learn  to 
express  themselves  and  this  is  where 
language  arts  comes  in, 

(2)  Career  Ed  means  any  activities 
which  make  a  student  more  aware  of, 
or  more  prepared  to  carry  out,  a 
specific  career.     Included  in  this  I 
would  now  say  are  such  things  as  how 
one  spends  his  leisure  time,  how  one 
cooperates  with  others ^  one's  role  in 
the  community  and  family,  good  citizen- 
ship, and  developing  one's  sense  of 
responsibility.     In  short,  I  would  in- 
clude not  only  abilities  one  would  need 
for  any  specific  job,  but  qualities 
which  everyone  needs  no  matter  what 

his  job  may  be  .   ,  , 


(3)  In  the  elementary  school  I  think 
Career  Ed  means  a  process  that  gets 
the  child  to  think  about  himself, 
develop  an  awareness  of  those  around 
him  and  In  th^  community  around  him. 
It  also  gives  them  a  chance  to  find 
out  and  eKplore  the  world  of  jobs 

and  use  imagination- in  pretending 
they  are  in  one  of  the  jobSi  Career 
Ed  opens  up  all  kinds  of  opporturii- 
ties  for  writing  and  oral  expression 
and  even  role  playing. 

(4)  Career  Education  encompasses  a 
much  broader  range  than  merely  the 
occupation  of  an  individual.  It 
extends  to  that  person's  role  as  a 
citizen  in  the  community,  the  family 
role,  and  the  leisure  role.     It  is 
the  total  person  and  developing  an  , 
awareness  in  each  student  of  himself 
and  the  realities  of  the  environment 
around  him.     The  relation  of  Career 
Ed  to  the  Language  Arts  program 
really  encompasses  the  whole  Language 
Arts  program  since  the  child  uses 
Laniuage  Arts  in  everything  he  does----  . 
his  verbal,  oral,  and  written 
expressions. 
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Supgeatad  Format  and  CTlteH,a  for  I^ent if y^lngj^  De scribing 
and  C la g s if y  1  fig  Ca  reer  Ed uc a  t i on  E 1  emen t s  Ex  1  e t  Ing  In 
CuiXsnt^_Class  Of f e r Ing s 

General  Description  of  Courses 

A.  Number  

B,  Title  

Credits  ________    Graduate  _____   Undergraduate  ______ 

D,  Usual  Instruc tor (s)  _  _    _  

E,  Is  this  a  required  course?    Yes  No  ■  ^   ' 

If  you  checked  "Yes'%  for  whom?   _  _   _ 

F»    l^ich  TermCs)  ia  this  course  offered?    Fall   Winter  ^   Spring 

G*     Specific  Purpose  and  Catalog  Deecriptioni   _ 


H*     How  eKtensive  Is  the  Career  Education  content  of  this  course? 
.check  jpne  ^  _  ^1.     Very  j;Ktenslve_.^_^.^  ^  ^     .....  ... 

2,  Quite  a  bit  

3,  A  little  ' 

4,  Very  little  _____ 
5p     Don^t  know 


If  you  checked  "Very  little"  or  "Don't  know"j  you  may  find  it  desirable 
to  prpceed   to  III. 
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II.     List  and  briefly  describe  each  elemetit  or  unit  of  concent  (already 
existing  within  this  course)  which  Is  judged  (by  the  undersigned 
reviewer)  to  consticute  an  element j  facet  or  dimension  of  Career 
Education*     Do  this  by  completing  and  attaching  hereafter  the  following 
descriptipn  and  checkliat  (use  one  page  for  each  element  or  unit  of 
Career  Education  which  you  are  able  to  identify  as  existing  within 
the  course  under  review) i     complete  one  of  the  following  page  for 
each  Career  Education  unic  or  element  Identified  in  this  course  * 


A.     Briefly  describe  in  your  own  words  the  nature  of  the  Career  Education 
element: 


Is  this  a  discrete  (separate)  element  of  instruction  within  the 
course  or  it  is  blended  with  or  incidentaal  to  other  elements? 

Check  one*    Discrete  Blended 


In  terms  of  clock  hours  of  class  time,  what  is  the  approKifflate 
size  of  this  Career  Education  element  or  unit!     Clock  hours  J 

To  which  of  the  following  Life  Roles  would  you  classify  the 
Career  Education  content  of  this  course? 

Check  Onei     1,     Leisure  _  _  _ 

2 .  Family  .   -  . 

3.  Citizen 


4*  Producer 


5,     Other  (describe) 


III,  In  your  judgemntj  should  Career  Education  content  (philosophy j  concepts^ 
 ^. .     methods  j_prac  bemadded,  to  this  course?  =  ,   

Check  one  I     1,  Yes 
2 .  No 


3.     No  Opinion 
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IV.     If  you  checked  "Yes"  under  item  III  (above),  describe  the  Career 

Education  content  which  might  appropriately  be  added  and  what  other 
content  should  be  eliminated  to  make  room  for  ±t\  .  ..  . 


V*     CoBiments,  Suggestions  and/or  Reconmiendations  i 
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APPENDIK  II 
Samples  of  ActlvlUles 

The  following  flctivlties  that  could  be  used  in  the  various  curriculum  areas 
are  Intonded  to  serve  only  as  eKamples  of  the  types  of  resources  available.  It 
is  not  an  all  Inclusive  selection  and  should  be  considered  only  aa  a  starting 
point  for  the  endless  possibilities.    The  activltiei  are  listed  separately 
only  for  organiEational  purposes  and  in  no  way  should  they  be  used  to  ieolate 
career  .awareness  from  the  total  school  program, 

FINE  ARTS  -  MUSIC,  ART,  DRAMA 


CONCEPT:        World  of  Work  GRADE  LEVEL  J  1 

TOPIC*  Career  Awareness 


OBJECTIVE  I     Knowledge  of  careers  at  school.     Introduction  to  careers  in  the 
community*     (Music,  art  and  drama  give  people  pleasure) 

ACTIVITY i       1,     Listen  to  tapes  or  records  of  musical  selections » 
2»     Look  at  pictures » 

3,  Consider  how  the  artists  may  have  felt  when  they  created 
and/or  performed  the  work  and  how  the  selection- makes  us 
feel. 

4,  Let  each  child  choose  one  occupation  he  knows  about  in  the 
fine  arts  area  and  pretend  to  be  that  person"-^paint  a 
picture—dramatize  a  story,  etc, 

RESOURCES:     Bauer,  Helen.     Good  Times  at  the  Circus 

Bemelmans,  Ludwig*    Madeline  and  the  Gypsies 
Buchheimerj  Naomi*     Let's  Go  to  a  Television  Station 
Greenes  Carla,     I  Want  to  be  a  Musician 
Hornby  J  John.     Clowns^  Through  thg^Age_8_ 

SOURCE  I  Beaver ton  School  District,  Career  Education  File  Box,  Grade  I, 

Beaverton,  Oregon,  1974. 


LANGUAGE  ARTS 


CAREER  QUIZ  GAME 


GRADE  LEVEL;  3-6 


EURPOSE^        To  eKpand  the  learner's  knowledge  of  the  hundreds  of  careers 
involved  with  common  resources* 


MATERIALS  J     Paper  and  pencil ^  or  oral. 


ACTIVITY  I 


The  teacher  will  tell  the  class  a  word  representing  a  natural 
resource.     The  students  will  either  write  or  give  orally  a  list 
of  occupations  involved  with  that  resourcef 
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EXAMPLE  J        Teacher  I  ''tree" 

Students    ''logger J  tree  farmers  nureery  man,  log  truck  driver » 
scaler,  orchard  farmer »  fruit  picker  ^  etc,'* 

Teacher ^  "wheat" 

Scudenc;     '^seed  store  man,  farmer,  milleri  bakers  wallpaper 
hanger,  spaghetti  makerj  etc," 

SOURCE  I  Portland  Public  Schools s  Area  II,  Career  EducatiQni    An  Idea  Booki 

Potcland,  Oregon*  1971, 


LANGUAGE  ARTS 

SOUNDS  OF  WORK  I  GR^E  LEVEL  I  1-6 

PROCEDURE  I 

Day  It     Have  a  team  of  students  record  the  sounds  of  work  on  a  tape  recotder. 
Tape  should  have  at  least  ten  sounds  and  not  last  longer  than  five  minutes. 

Day  2:    Play  the  tape  once  completely  through  for  the  class.    Start  with  the 
first  sound  and  hav^  students  draw  a  picture  of  the  machine  or  work  being 
done  for  the  flrit  five. 

Day  3r    Students  should  have  the  opportunity  to  relate  their  pictures  with  thf 
sounda.     Suggestion*  '  Flay  the  first  sound  th^n  let  students  show  their  pic-^ 
ture  of , what  they  thought  it  was  and  so  on  through  the  five  sounds.    Do  not 
show  what  it  really  is  until  Day  7, 

Day  4s  5,  &  St    Play  the  other  sounds  and  have  the  students  split  up  Into 
groups.    Their  task  is  to  act  out  the  sound  they  hear  as  to  what  occupattonj 
action  or  skill  is  being  represented. 

Day  7^8,9*10,111    Place  the  pictures  on  the  bulletin  board  with  a  picture  of 
the  actual  work  being  described  on  the  tape.     Place  the  tape  recorder  on  a 
table  under  the  bulletin  board  with  a  set  of  ear  phones.    One  sound  should 
probably  be  represented  on  the  bulletin  every  day.    Allow  students, 
iiSdividually s  to  listen  to  the  tape  in  their  unplanned  time. 

Suggestion  for  work  settingai    Students  identify  jobCs)  by  name  and  describe 
the  work  setting  usually  associated  with  that  job. 


SOURCEr        EKemplary  Career  Education  Projects  Career  Awareness  Activities  Kit 
Springfield  School  District  7/19 ^  Springfield s  Oregons  1975. 

*  sfe  *  ^  *  ife  *  *  ^  *  *  *  ^  * 

MATHEMATICS 

THEME  I  Measurement  .  GRADE  LEVEL i  2 


PURPOSE I 


To  relate  the  skill  of  measurement  to  occupations, 
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OBJECTIVES:  Learnars  will  use  tools  of  linear  measurement,  rulers/  yards tlcki, 
or  tape  measures  and  measure  specified  areas  accurately. 

HATERIM.Sr:  Rulers: 

Yardsticks 

■  Tape  Measures  . 

Trundle  Wheel 


PROCEDURE: 


After  instruction  In  the  use  of  rulers |  yardsticks  and  tape 
.»nieasureS|_ask;  Jtp_^n^e_KOXkjBrs^who^^^^j^^ 

measurement  In  their  work,    Poaslble  occupations  are  carpenterSj 
cab in¥€^make^rs J  architects,  plimibera  painters,  interior 

decorators s  road  builders j  tailors. 

Divide  students  into  groups  and -give  each  group  a  task  Involv- 
ing  measurement*     For  eKamplej  one  group  might  be  called 
"Roedbullders"  and  its  task  would  be  to  measure  a  designated 
area  of  .the  school  yard*    Andther  group  may  be  "Carpenters"  and 
its  task  would  be  to  measure  the  length  of  the  hair  in  the  achool 
The  "Interior  Decorators"  might  measure  the  dimensions  of  the 
classroom* 


SOURCE:  .    .Portland  Public  Schools,  Area  II,  Activities  for  Career  Education  - 
K=6,  Portland,  Oregon,  1973.  "~  .   ■  ;  -    ,  , 


MUSIC 
PURPOSE! 

MATERIALS: 
ACTIVITY  I- 


*     .     *  *  *  *  * 

DO  YOU  KNOW  THE  TRUCK  DRIVER? 


Gj^E  LEVEL  K-2 


To  learn  the  names  of  a  large  variety  of  occupations  and  to  become 
acquainted  with  them.  ^  . 

Music  to  "Do  You  Know  the  Muffin  Man?"  ' 


-Slng'-the -song-"Da--You-Know  -  the^Muf  f  lnTMan?""substltuei^^ 
of  jobs  such  as: 

^"Do  You^Know  the  Truck -Driver?"- or-        :       ^^^^.^^^^ --^^^^^^^^^^-^^^^^ 
-     "Do  You  Know  the  Store  Clerk?" 

...  1  •         ■      '  ■  •• 

Vftile  singing  the  song,  the  occupation  being  sung  about  might  be 
acted  out , 


SOURCE  I 


Portland  Public  Schools,  Area  II,  Career  Educationr  An  Idea  Book, 
Portland,  Oregon,  1971.  ~"  "  ~ 


PHYSICAL  EDUCATION 


GR^E  LEVEL  i  1-3 


OBJEGTIVEr    To  explore  individual  movement  possibilities  as  a  means  of 
determining  muscle  coordination  by,   ,  , 


MOVaffiNT 

COMBINATIONS    Drawing  on  the  previous  sets  of  learning  experiences  dealing  with 
basic  locomotor  skills,  students  learn  thrpugh  exercises  that  a 
combination  of  movements  is  necessary  to  accomplish  certain  tasks. 
Combination  movement  can  be  defined  as  the  simultaneous  locomotion 
of  body  parts s  in  which  muscle  coordination  is  developed. 

RESOURCES  I     EKercise  space 
Record  player 

Record  Rhythmic  Ac ti^l ties^ 
Film  projector 

Films  I     Moyement  ExploratlQnj  What  Am  J  *  or 

Joints- Let  You  Bend*     ■■■  • 

LEMNING 

EXPERIENCES:  Students  may  portray  construction  workers  by  building  a  house  in 
pantomime  and  without  props i  Background  musiCj  if  desired^  can  be 
Side  I,  Band        of  Rhy thmic  Ac t i^^ ties. 


BASlCi  With  students  in  a  circles  give  them  the  following  cues: 

1.     Show  in  how  many  directions  you  can  rise  and  fall  (forward, 
backwards  sideward) . 
,2*     Show  how  you  would  stand  up  if  you  were  frightened  (happy ^ 
excited) *  • 

3,  Swing  and  sway  at  the  same  timei 

4,  Show  how  you  would  swing  your  arms  if  you  were  hitting  a  ball* 

5,  Show  how  you  would  push  and  pull  something  very  heavy  (light), 

6,  Push  and  pull  with  your  body  while  your  feet  are^very  close 
together,    -    -  ^  ^^/-^ 

7,  Bend  over  and  stand  ''on  all  fours."       /  .  \ 

8,  Find  many  different  directions  you,' can  bend  (stretch)  your  body. 

9,  'Twist  your  body  to  your  right  (left)*  ■ 

1 0 , JT  wi  s  t ....  ( t  u  r.n  )  ^.whl  l.e_y  o  u  .^a  re,.,  s  i  1 1  i  ng  *  =  ....... 

11*     Show  how  many  parts  of  your  body  you  can  shake  (pound)  while 

you  are  sitting  (kneeling), 
12,     Show  how  fast  (slowly)  you  can  shake. 

SUPPLEMENTARY:     Using  .Poster  Set  10,1,  "Movement  Combination, "  students  can  dis- 
cuss the  various  life  activities  they  depict  that  require  combina= 
tions  of  movements ,     EKtend  the  discussion  to  include  work  activities 
with  which  the  students  are  familiar;  for  example,  those  of  the 
school  custodian  who  sweeps,  repairs,  or  perhaps  climbs  a  ladder  to 
change  a  light  bulb. 

Students  can  pantomime  the  following  activities^ 

1,  Paint  with  a  roller  high  on  the  wall 

2 ,  Saw  a  log  -  ... 

3,  Roll  out  some  dough  for  a  pie  crust 

4,  Push  a  wheelbarrow  that  has  a  heavy  load 

5,  Pick  up  a  heavy  rock  with  both  hands  and  lift  it  overhead. 
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SOURCE I 

*  * 

SCIENCE  ^ 
SUBJECT r 
CONCEPT r 
TOPICi  - 
OBJECTIVE: 
ACTIVITY  I 


Canter  for  Vocational  Education,  PhyBlcal  Education  for  Tomorrow, 
Ohio  State  University^  Colum^uB,  Ohio,  1974, 


Tools  and  Occupations  GRADE  LEVEL i  1 

Preparation  and  Awaranaas 

Skill  Awareness      Beginning  Competence  - 

School  ia  a  career*     Education  and  work  are  interrelated. 

li    Help  children  understand  that  knowing  about  science  helps 

people  make  tools  that  help  tham  in  their  work, 
2#    Match  variqua  tools  and  occupationa, 

3,  Dramatize  situation*    The  truck  loader  needs  to  put  a  heavy 
box  on  a  truck*     It  is  too  heavy  to  lift.    He  uses  what  he 
knows  about  science  and  uses  the  inclined  plane  to  move 
the  box.  \ 

4.  Read  related  books.  ' 


LIBRMYs        Balm,  Jerrold*     Tim  and  the  Tool  Chest 

Burton/  Virginia.    Mike  Mulligan  and  His'  Steam  Shovel 
Greenes  Carla*    I  Want  . t o  be  a  Ca rp en t  er 

I  Want  to  be  a  Road  Builder 
Leavittj  Jerome  E.    True  Book  of  Topis  f^or  Building 

SOURCE:         Beaverton  School  Districts  Career  Education  File  Box ^  Grades  1  and 
Beavertorii  Oregon,  1974* 


SOCIAL  STUDIES 


THmii  Walking  Tour  of  Downtown  Portland      GRADE  LEVELi     3  - 

■  ■  ;  t  ^-  ■    ■  i  ^  ■        ■        ■  :    .  '    ■  ■  ■  ■  /"  " 

PURPOSE:        To  help  the  child  become  aware  of  the  various  types  of  buildings 
in  a  downtown  area* 

OBJECTIVESi    Given  pencil  and  paper  the  learner  will  be  able  to  classify  at 
■  =^  least  two  of  the  various  types  of  buildings  seen  into  the  four 

life  roles* 

MATERIALS:    Pencil ^  Paper 

(ttogasines,  construction  paper) 

PROCEDUREi    After  completing  the  walking  touri  diacuss  the  various  types  of 

buildings  seen*    List  these  on  the  chalkboard.    Have  the  children 
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take  a  piece  of  paper  and  fold  it  in  halft  Head  each  section  with 
one  of  the  four  life  roles.  Under  each  heading  list  the  buildings 
that  fit  the  special  life  role. 

^ RELATED 

ACTIVITIES:  Find  pictures  of  various  kinds  of  buildings out  them  out  and 
paste  on  construction  paper  to  make  a  collage, 

SOURCE I  Portland  Public  Schools s  Area  11*  Activities  for  Career  Education ^ 

.  Portland,  Oregon,  1973.  '  " 

SOCIM.  STUDIES  \ 

WHO  MINDS  THE  STORE?  GRADE  LEVEL  I  1-6 

OBJECTIVE:     To  be  able  to  confront  an  everyday  problem  and  develop  a  possible 
solution. 

PROCEDURE:     1,     Present  a  problem  to  the  class.     For  example:     The  theater 

manager  is  responsible  for  the  operation  of  the  theater.     He  : 
has  an  assistant  who  works  on  Tuesday ,  Thursday ^  and  Saturday 
nights.    He  (the  manager)  works  Monday,  Wednesdays  Friday > 
and  Sunday  nights ,     His  family  has  planned  a  pleasure  trip 
for  Saturdays  Saturday  nighty  and  Sunday, 

Saturday  morning  before  the  trip  startSi  the  assistant  calls 
to  say  he  is  sick  and  will  not  be  able  to  work  until  Monday 
evening.  •  ^ 

What  will  happen  to  the  family  trip  planned  by  the  manager's 
family? 

In  this  case  the  responsibility  is  unpleasant  because  the  de-- 
cision  must  be  made  by  the  manager-and  the  decision  will  have 
an  effect  on  the  family  in  any  case.     If  a  substitute  Is  un^ 

will  be  able  to  go, 

2,  Lead  children  to  plan  a  dramatisation  of  the  situationv  The- 
six  members  of  the  family  and  the  location  of  the  trip  must  be 
determined  by  the  class.    Obviously  such  a  short  time  period 
for  the  trip  implies  going  to  a  nearby  location.     Help  the 
children  decide  how  a  family  will  accept  the  news  that  the 
father -Is  now  responsible  for  the  theater  on  Saturday  night, 

3.  Alternative  plans  could  be  made:     (1)    Mother  and  the  children 
could  take  the  trip  without  Father;     (2)     Father  could  hunt 
for  a, substitute  for  his  job  on  Saturday  night;     (3)  the 
family  could  all  stay  home  and  take  the  trip  another  tlmei  or 
(4)  another  shorter  day  trip  could  be  planned, 

SOURCE:  Exemplary  Career  Education  .Project i     Career  Awareness  Actlvltiag 

Kit,  Springfield  School  District  #19/  Springfield,  OregonV  1975', 
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SOCML  STUDIES         LANGUAGE  ARTS 

■  GMDl  LEVEL  1  4-6 

OBJlCTlVEf    The  studente  will  be  able  to  Identify  and  underetand  that  the 
policeman  has  many  helpers, 

A,     Skills  and  Activities  related  to  Social  Studies 


patroltnan 

b. 

policewoman  - 

c* 

F*B.I,  men 

d. 

motorcycle  police 

©• 

radio  dispatcher 

f , 

judge 

desk  sergeant  - 

h. 

detactlves 

i. 

labi  technician  Cflngerprint  classifier) 

J- 

highway  patrolman 

k. 

secretariea 

1* 

photographers 

m. 

sheriff 

n. 

attorneys  * 

2*    Role  play  the  positions  of  the  above  examples  and  relate 
to  a  hypothetical  situation* 

B,     Skills  and  Activities  related  to  Language  Arts r 

jMA^^-tA^ies^  about^^^^ 
2,    Have  oral  or  written  reports  on  individual  helpers  for 
_     the  policeman ■  ■■• 
3-    Add  these  new  words  to  yqcabulary  list  and. notebop . 
4*    Have  first  hand  stories  or  eKperiences  with  police  helpers. 


SOURCE I 


Helena  School-  District  #1:  An  Occupational  and  Career  Development 
Program,  Helena,  Montana* 


APPENDIX  III 

Diasram  Showing  the  RelatiQnshlp  of  Career  Education 
tQ  the  Total  School  CurriGulum 
In  prbvlditig  information  concerning  Career  Awareness,  the  relationship 
of  the  life  roles  to  the  total  elmentary  school  currlculiim  was  discussed.  . 
Students  were  i±ven  a  copy  of  this  dlagrm  to  illustrate  this  concept, 

the' RELATIONSHIP  OF  CAREER  mUCATION  TO  THE  TOTAL  SCHOOL  CURRICULUM 


EXP 


;UM  TOTAL 
OF 

ERIENCES 


OOWLmGE 


CONCEPTS 
&  ViaUES 


SELF 
UNDERSTANDING 


LIFE 
ROLES 


CITIZEN 

LEISURE 

FAMILY 

PRODUCER 
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cipher  in  ^he_  Snow 


It"  started  with  tragedy  on  a  biting  cold  February  morning,     I  was  driving  behind 
the  Milford  Corners  bus  as  I  did  most  all  snowy  mornings  on  my  way  to  school* 
It  veered  and  stopped  short  at  the  hotel,  which  it  had  no  business  doings  and  I 
was  annoyed  as  I  had  to  come  to  an  unexpected  stop,    A  boy  lurched  out  of  the  ^ 
bus  J  reeled^  stumbled  J  and  collapsed  on  the  snowbank  at  the  curb*    The  bus 
driver  and  I  reached  him  at  the  same  moment.     His  thin,  hollow  face  was  white 
even  against  the  snow.  ^ 

'"He'  F^ead  J  "  the "driver  wh±ipered7  ^ _  -^^.r. 

It  didn't  register  £or  a  minute,     I  glanced  quickly  at  the  scared  young  faces^ 
staring  down  at  us  from  the  school  bus^  "A  doctor!     Quick!     I'll  phone  from  the 
hotel. ..."  . 


"No  use.     I  tell  you  he's  dead,"    The  driver  looked  down  at  the  boy's  still 
form*     "He  never  even  said  he  felt  badj"  he  muttered,  '-Just  tapped  me  on  the  , 
shoulder  and  said,  real    quiets   'I'm  sorry*     I  have  to  get. off  at  the  hotel,' 
That's  all.     Polite  and  apologizing  like," 

At  schools— the -gigglings  shuffling  morning  noise  quieted  as  the  news  went  down 
the  halls P  1  passed  a  huddle  of  girls.  "Who  was  It?  Who  dropped  dead  on  the 
way  to  school?"    I  heard  one  of  them  half  whisper. 

"Don't  know  his  name;  some  kid  from  Milford  Corners 5"  was  the  reply*  . 

It  was  like  that  in  the  faculty  room  and  the  principal's  office,     "I'd  appreci- 
ate your  going  out  to  tell  the  parents s"  the  principal  told  me.     "They  haven't 
a  phone  and ,  anyways  somebody  from  school  should  go  there  in  person,     I'll  cover 
^'ur  classes.^'      ^  ^  _   _     ^  ^..^......^ 

^ "Why  me?"  I  asked.     "Wouldn't  it  be  better  if  you  did  it?" 

^"X  didn't  know  the  boy,"  the  principal  admitted  level ly.     ''And  In  ia;st  year's 
sophomore  personalities  column  X  note  that  you  were  listed  as  his  favorite 
teacher , " 

I  drove  through  the  snow  and  cold  down  the  bad  canyon  road  to  the  Evans' place 
and  thought  about  the  boy.     Cliff  Evans,     "His  favorite  teacher!"  I  thought./ 
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"He  hasn't  spoken  two  words  to  me  in  two  years!"    I  could  See  him  in  ray  mind's 
eye  all  rights  sitting  back  there  in  the  last  seat  in  my  afternoon  literature 
class*     He  came  in  the  room  by  himself  and  left  by  himself*     "Cliff  Evans,.'-  I 
muttered  to  myself,  "a  boy  who  never  talked* "    I  thought  a  minute.    A  boy  who 
never  smiled.     I  never  saw  him  smile  once* 

The  big  ranch  kitchen  was  clean  and  warm.     I  blurted  out  my  news  aomehow, 

Mrs,  Evans  reached  blindly  toward  a  chair*     "He  never  said  anything  about  bein^ 

ailing.'*  .  .  ^- 

His  step-father  /snorted.     "He  ain'  t  said  nothing  about  anything  since  1  moved 
in  here  , " .      .  /    =  .     ;  .       .  -  ^ 

^Mrs;;^ Evans  pushed^  pan^  to ^        ,b;ack;'  of "';tKe  stove;' and  ;be^^  her:  'apronV^ 

"Now  hold  on,"  her  huiband  snapped j   *'l  got  to  have  breakfast  before  I  go  to 
town.     Nothin*  we  can  do  now  anyway*     If  Cliff  hadn't  been  so  dimib,  ha*d  have 
told  us  he  didn't  feel  good." 

After  school  I  sat  in  the  office  and  stared  blaakly  at  the  records  spread  out 
before  me.     1  was  to  close  the  file  and  write  the  obituary  for  the  school  paper 
The  almost  bare  sheets  mocked  the  effort.     Cliff  IvanSi  whitej  never  legally 
adopted  by  step-fatheri  five  young  half-brothers  and  sisters*    These  meager 
strands  of , information  and  the  list  of  D  grades  were  all  the  records  had  to 
offer.  "  .  .  _  ' 

Cliff  Ivans  had  silently  come  in  the  school  door  In  the  mornings  and  gone  out 
the  school  door  in  the  evenings,  and  that  was  all*     He  had  never  belonged  to 
a  club.     He  never  played  on  a  team.     He  had  never  held  an  office*    As  far  as 
I  could  tell,  he  had  never  done  one  happy,  noisy  kid  thing*     He  had  naver  bean 
anybody  at  all. 

How  do  you  go  about  making  a  boy  into  a  zero?    The  .grade  school  records  showed 
me.     The  first  and  second  grade  teachers'  annotations  -  "real  sweet j  shy  child; 

^imld^^Jjut^eageTj,^^^ 

teacher  had  written  in  a  good  firm  hand,  "Cliff  won't  talk.     Slow  learner**' 
The  other  academic  sheep  had  followed  with  "dull;"    "slow-witted;''  ''low  I.Q*'' 
They  became  correct.     The  boy's  1*Q*  .score  iii  the  ninth  grade  was  listed  at  83 
But  his  1*Q*  in  the  third  grade  had  been  106*    The  score  didn't  go  under  100 
until  the  seventh  grade.     Even  shy,  timid ,  sweet  children  have  resilience*  It 
takes  time  to  break  them. 

I  stomped  to  the  typewriter  -  and  wrote  a  savage  report  pointing  out  what  educa-- 
tion  had  done  to  Cliff  Evans,     I  slapped  a  copy  on  the  principal's  desk  and 
the  other  in  the  sad^  dog-eared  file,     1  banged  the  typewriter  and  slainmed  the 
file  and  crashed  the  door  shut,  but  I  didn't  feel  much  better.     A  little  boy 
kept  walking  after  me^  a  little  boy  with  a  peaked  pale  face;     a  skinny  body  in 
faded  jeans;  and  big  eyes  that  had  looked  and  searched  for  a  long  time  and  then 
had  become  veiled, 

I  could  guess  how  many  times  he'd  been  chosen  last  to  play  sides  In  a  gamej  how 
many  whispered  child  conversations  had  eKcluded  hlmi  how  many  times  he  hadn't 
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been  asked.     I  could  see  and  hear  the  faces  and  voices  that  said  over  and  o'veri 
"You* re  dumb.     You're  nothing,  Cliff  Evans," 

""A  child  is  a  believing  creature.     Cliff  undoubtedly  beliaved  them.  Suddenly 

it  seemed  clear  to  me|  when  finally  there  was  nothing  left  at  all  for  Cliff 

Evans,  he  collapsed  on  a  snowbank  and  went  away.     The  doctor,  might  Hat 

"Heart  failure"  as  the  cause  ol  death,  but  that  wouldn't  change' my  mind* 

We  couldn't  find  ten  students  in  the  school  who  had  known  Cliff  well  enough  to 
attend  the  funeral  as  his  friends.     So  the  student  body  officers  and  a  committee 
from  the  junior  class  went  as  a  group  to  the  church,  being  politely  sad,  I 
attended  the  services  with  them,  and  sat  through  It  with  a  lump  of  cold  lead  in 
my  chest  and  a  big  resolve  growing  through  me,  _  _  ^  _       _  _„  

I've  never  forgotten  Cliff  Evans  nor  that  resolvep     He  had  been  my  challenge 
year  after  year^  class  after  class*     I  look  up  and  down. the  rows  carefully 
each  September  at  the  unfainillar  faces.     I  look  for  veiled  eyes  or  bodies 
scrounged  into  a  seat  in  an  alien  world*     "Look  kidsj*'  I  say  silently ,  "I  may 
not  do  anything  else  for  you  this  years  but  not  one  of  you  is  going  to  come 
out  of  here  a  nobody.     I'll  work  or  fight  to  the  bitter  end  doing  battle  with 
society  and  the  school  boards  but  I  won't  have  one  oi  you  coming  out  of  here 
thinking  himself  a  zero*" 

Most  of  the  time-^^not  always j  but  most  of  the  tlme~I-ve  succeeded* 

Jean  E.  MiEsr 

N.E*4*  Journal,  November  1964 


The  story  is  true ,  but  the  names  of  the  characters  and  the  location  have  been 

=^hanged.*_._  _„_._=.._.l_._„^.,.=^^.^,,_..™...^_-_--_..=.J!^^.^_,-^-...=.^ 

Who  la  responsible  for  all  the  Cliff  Evans  images?    Yes ^  the  individual  lives 
with  the  conseque:ncea  of  his  o™  seilf^image;  \  but  wai  each;  pf-'^^^ 
with  chlldreni  is  surely  irrevocably  the  artist  by  virtue  of  what  we  have  and 
have  not  done. 
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APPENDIX  V 


The  Pet^  of  Spring 


The  child  entered  the 
classroom  sayings  , 
"Our  tulip  bloomad! 
,   Our  tulip  bloomed*" 
The  teacher  I  busy  with  . 
- — ^ -  -  - ~-  '^^a 1 1 Btvd^tt'te^^  saidT  " 

T  ^  ^  '  ■      "No'^'talklhg,-^^-^'''        ^^^^  -  ■■  ..-  ■ 

No  talking*"  -  _ 

The  child J  obeying i  slumped 
to  his  seat  5  - 
Daydreanilngs  ; 
•  Daydreaming. 

The  teacher  said j 
■  "■  ■  "Johtij  lis  tens  listen^ 

Answer  the  roll*" 
And  the  boy  answered 5 
>  "Hera/ 

■  '  ,  ■  '  Kere.  "  "  ■  '  ' 

"Wa  will  now  have  science j" 
the  teacher  said j 
"Page  93, 

Page  93*"  ■ 
"One  season  is  called  Spring* 
'  See  the  pictures  of  Spring , 

Read  the  words  of  Spring*"/ 
John  blurted  outj 

-  "Our^-^^       bloomidT    "     /  ^ 
All  shiny  and  red." 
"Johrii  don*  t  interrupt, "  the 
"  ,"7   ;^teactter g-^^^yy  ^=  ■■  -  - 

"Pay  attention* 
.Read  the  words*" 
Through  the  window 
'  a  robin  sang , 

Gathering  grass s 
twigs  and  thread. 
"Johnj  pay  attentionj  read 
the  first  sentence." 
.  "Spring  is  one  of  four  seasons j" 

John  read  niOTbly* 

Carolyn  Stoke  Bollenback  The  Reading  Teacher 

Rosemeadj  California  December^  1975 
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APPENDIX  VI 

After  choosing  a  job  from  the  attached  list  of  Raleigh  West  Classified 
Help  Wanted,  prepara  your  written  application. 

All  Job  AppllcatlQns  Should  Have  ^ 

1.  Name, 

2,  Fir©  applied  to  AT  TOP  of  page, 

.  3,.     Any  e^^  that  are  appropriate, 

4.  Reasons  you  should  be  hired  for  this  job  over  anyone  else* 

5,  Educational  background. 

6*       Sp.acial  talents  that  make  you  the  best  suited  for  this  job* 
(include *your  hobbies) 

7,  .Personal  references, 

8,  Birthdate, 

9,  Phone  number  and  address  (use  school 's  if  unknown  or  unlieted), 
lO;      Statement  of  truth.        .      .    .  ,    : .  ^ 


RALEIGH  WESX  -  ClaisifiedAd^  =  Help  Wanted 


Two  Openings  -  Waiters  Waitresses,- 
Mature^  experience  preferred.  Must 
have  pleasant  manner  and  enjoy  meet-^ 
ing  the  public*     Address  applications 
to  the  * 
mC^lQ  CIRCLE 

We  are  looking  for  a  person  with 
filing  and  record  keeping  talents* 
Intaraat  in  travel  and  foreign 
-places  -----Alphab at iglng  -Skills -a-  must  * 
'3m%  BERGSTROM  TEAVEL^^^^^    . 

Serious  person  needed  with  strong  math 
background*     Experience  in  budgetings 
costing  and  special  projects  preferred  * 

R.W*  BOGtMIL-CERTIFIED 

PUBLIC  ACCOUNTANT 

Position  available  to  person  who 
enjoys  meeting  the  public  and  relates 
well  to  children*    Energetic^  dynamic 
person  needed  iTmaadiataly.  i 
CAM  PORT^ 

Do  you      joy  dealing  with  the  public 
and  are  you  a  bondables  math--oriented 
individual?    Combine  these  in  a  credit 
oriented  career, 

_  _  ___^CHEYSLER^.CREDIT^_^..;™._^.-.^^.^^^ 


Now  taking  applications  for  work  in 
"^eKecutive-type  off  leas  *  Applicant 
should  be  interested  dn  office/ 
clerical  work  and  the  managament  of 
large  shopping  center.    Apply  now. 
\        EXECUTIVE  OFPICES 

'    Would  you  like  to  work  for  an 
established  firm?    Are  you  an 
':     aggreaslve'j  salas-^orlentad 

FARMR'S  INSURANCE  GROUP 


Need  strong  career  minded  individual^ 
with  strong  background  in  reading  and 
communication  oriented  skills.  Must 
be  willing  to  work  and  apply  them-- 
selves  independently.     Two  positions 
available*  ,  , 

FEINBRi  QUERIN  h  RUEPPfiL 

ATTORNEYS  OF  LAW 


Banking  Opportunity  ^  Prbgressive 
Jinanc5.al^.lnatitutiQn..needs^.to..Jil 
this  key  position*    Must  be  inter=- 
ested  in  the  complete  banking  proceis. 
1st  NATIONAL  BANK 


Do  you  dig  music  and  have  you  a  basic 
understanding  of  electronically 
recordedj  produceds  and  amplified 
sound?    Position  now  available* 
FRED'S  SOUND  OF  MUSIC 

Person   needed  with  a  Basic  love  of 
antiques  and  good  historical  back- 
ground.   Do  you  like. to  rub  elbows 
with  Louis  XIV  chairs? 

GENEl^TION  III 

Salesperson  ^  Do  you  understand 
clothing  design  and  coordination? 

Do^you-enj  oy- being -ln--the-publ4^c-=------ 

eye?    Are  you  willing  to  start  at 
the  bottom  and  work  your  way  up? 
.  ..  ...  ...  .  JERirs .....^ 


Person  with  background  Ip  interior 
decorating  and  design  would  be  our 
ideal  employee. 

KALEIDOSCOPE  , 


Large  retail  furniture  store  with  mora 
than  one  outlet  needs  person  inter-^ 
ested  in  the  basic  background  of  the 
furniture  business.     Serious  appli- 
cants should  apply  immediately* 
LAMPUS 


Fascinating  and  challenglni  career 
awaits  you  in  the  Import /export 
business.     Do  you  have  an  intereit 
in  other  culturei  and  foreign 
buslneisea? 

MARK  tmmB  INTERNATIQJAL ,  INC , 


Peri  On  needed  inmiediately  for  /work 
in  franchlsed  cleaning  plant.  Hard 
worker  .with  no  jeans  need  apply^ 
only*  .  ' 

ONE  HOUR  MARXINIZING 


Large  chain  variety  and  drug  store 
would  like  to  fill  two  positions,  in 
their  a fcock/aales  department. 
Responsible  people  needed  for 
immediate  employtnent, 
PAY  AND  SAVE 


Are  you  Interested  In' hair  ityllng 
and  cosmetlca?    Position  available 
to  the  right  girl  who  likei  to  wear 
dreisee, 

ROYAL  DUCiffiSS 


Large  chain  grocery  store  is  looking 
for  pereon  who  shows  an  aetive  inter- 
est in  grocery  retailing  and  is 
jTi llin g  t o_s ar^l^^^  RRIx    ^SBS S J-X®  1.. 

in  a  learning  aKpertenee* 
SAFEWAY  . 


Inmiediate  opening  in  a  retail  a  tore  that 
sells  the  baie  for  the  human  race.  Get 
into  ratailing  on  the  ground  floor. 
■    SHOE  TRIE  J  ■ 


What's  bigger  than  an  elephant  and  some- 
times  shelters  several  people?    Get  in 
on  big  item  sales  in  a  volume  business. 
STASSEN'S  %  *  - 


STRETCH  your  iKperience  in  sewing, 
.  clothing^and  ^sales  .dn  att.  Oregon  based  ^ 
and  established  firm. 

STKETCH  AND  SEW 
Needs  the  Right  Girl* 


Claims  department  of  large  Insurance 
firm  looking  for  tht  right  individual 
%AiQ  knows  how  to  file  and  shows  an 
Interest  and  enthusiasm  In  office  work* 
An  equal  opportunity  employer. 
UNIGARD  , 


Remtmber  when  -^e  and  Bttty-Lou  were  sip- 
ping colas"?    Well^  that -a  how  this  firm 
started  out  serving  in  East  Portland, 
but  we ' re  everyone ' s  "hang^out"  now*  .  We 
have  two  positions  available  to  persons 
Interested  in  food  preparation  and  handle 
ingr    EKperlenoe  prgfgrre^ ^  /but  not^  -^ 
"neceiiary. 
YAW 


Specialty  clothing  store  looking 
for  the  right  girl  who  shows  an 
active  interest  in  children  and 
meeting  the  public. 

SCOTT'S  BABY  NEWS 


Are  you  sugar  and  spice  and  everything 
nice?    When  it  comas  to  sweat  jobs,  this 
one's  a  delicious  delight,  but  please 
help  sell  and  not  handle  the  merchandiaei 
VAN  DUYNS 


Would  you  like  to  work  for  a  firm 
that  deals  in  ordering  and  direct 
public  contact? 

SEARS  CATALOG  SALES 
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CAREER  AWAJlDNEBS  AHFAB 


RESOURCE 
PEOPLE 


FMILY  HOLE 
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RESPONISBILITIES 


PARTICIPANT 


OBSERVER 


GROtjP 


INDIVIDIJAI 


AlTDIO- 
VISUAL 


PRINTED 
MATERIAL 


RESPONSIi: 


@ 

m 
n 

H 

H 

a 


a 


m 


rRAlNING 


WORK  ACTIVITIES 


CLOTHING/ 


EOUIPNEUT 


CmRACrERISTICSi 
PEDPLB/DATA/rilMGB 


RESULTS:- 
PRODUCTS/ SEW  ICES 


fly  Prlands 


56 


My  Rscreatlon 


Me 


My  Fanilly 


My  m 


hi 

1 

ffl 

Q 

Mi  ' 

I  r 

1 
y 

N 

« 

It 

A 
U 

u 

P' 

a 

fn 

r^' 
rr 

lJ 

*** 

N 

lJ 

H 

III 

r! 

h 

N 

1 1 

h  . 

a-  : 

r< 

(D 

D)  . 

(fl 

Q 

N 

P 

H. 

3 

9^ 

ERIC 


Whots  in  Q  mm'^ 

Very  few/  are  llie  Same. 
Yours  is  Q  i/ery  social  one, 
\(M  Will  see  wkn      are  done; 
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How  many  jobs   can   fhere  be? 
Nome   ffie  careera  -prom    A  +o.  Z. 
Choose    Q   ujorker,   .you'd    like  4o  be 
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APPENDIX  IX 


Sample  Less Qn  Plans  for  Reading  Deyelqped 
By  Unlvaralty  Studetits 


Lesson  Plan 
Basal  Reader    Grade  2 


Objective 


A, 


Each  child  will  be  able  to  read  the  storyj  'Garcia  and  Margin. 
Each  child  will  Identify  one  or  more  roles  he/she  plays  in 
daily  lift^   i,e.  home,  school^  at  play. 


II,  Materials 

A*  Basal  read^"^  for  each  child 
B,    Paper's  crayotis^  scissors 

III*  Procedures 


A. 
B* 


Each  child  la  to  read  the  story s  ^^arcia  and siletitlyp 
I^hen  every  child  is  done  reading ^  discuss  the  story, 
1,    What  can  they  identify  as  characteristics  and  responsibilities 
of  Marc la  and  Marvin? 
PThat  did  they  do  in  their  free  ttoe? 
What  did  they  do  at  home? 
Did  they  have  hobbiaa? 

T^at  were  their  thoughts  about  the  future? 
Direct  actemtion  a^my  from  Marcia  and  Marvin  and  on  to     the  children's 
lives,    taiphaslEe  self --awareness  ! 


Have  the  children  talk  about  the  things  that  they  do  at  homa^ 
at  school^  at  play^  that  make  up  their  lives* 

D,  Have  the  children  do  ^ercises  "What's  in  a  name?"  (You  passed  out 
the  ditto  sheet  to  us"tha  one  where  each  child  writes  his  naoae  out 
and  then  puts  a  word  out  from  it  that  tells  something  about  self  by 
each  letter  in  the  name,) 

E,  Have  each  child  draw  a  picture  and  caption  It  to  tell  a  story ^  or 
dictate  to  teacher  something  about  their  lives  that  they  a^e  w^illing 
to  ehare.     Emphasize  self --awareness  * 

IV,  Evaluation 

A,  Did  each  ehild  participate? 

B,  Did  each  child  cOTprehend  story? 

C,  Was  each'  i^hild  able  to  identify  characteristics  about  him/hsiJSilf 
and  own  life  and  share  thm? 
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Lesson  Plan 
Basal  Reader  Grade  3 


I.  Objectives 

A,  Each,  student  w±XX  be  able  to  read  the  story, 

B.  The  children  wxtX  leaTn  from  reading  the  story ,  "I^tndy  and  the 
TOllo^  T^istlej'^  about  the  careers  and  jobs  that  were  connion  In  the 
1900's* 

Children  will  dismiss  the  story  and  our  co^Baunlty  and  understand  what 
counter-parts  each  Job  irould  ha"^e  lii  today's  life- 
D,    The  children  will  know  ^hat  the  activities  of  each  job  i^ere  and  what 
they  are  now^  and  the  reasons  for  the  changes  In  activities » 

II »  Materials 

A*     Six  copies  of  thm.  basal  reader ,  A  ftindred  Byeg  CScptt^  PoraMianl 
B,    Pos^ter  board—sOTeral  sheets 

Bright  colored  £^lt  pens  or  crayons 

.; '.E,  ' .  Scissors. 
F ,     Paste  or  glue 

111,    Procedure  ; 

A,  The  students  wxXX  a:ead  the  story  stlently  to  order  to  learn  about 
careers  and  jobs  that  were  coiraton  in  the  1900^8, 

B,  The  teacher  wiil  lead  a  discussion  about  the  many  jobs  that  ^ere  in 
r  the  story.    The  following  questions  will  be  asfcedi 

!  1,    What  are  som#  other  Jobs  of  that  erat  * 

2,  What  are  the  ^cti^ities  of  each  Job?  '  • 

3,  Who  tflight  do  each  job?  '  - 

C,  The  teacher  will  list  the  student  responses  on  the  chalkbOErd, 

D,  The  teacher  will  l#ad  a  discussion  about  the  modern  counterparts  of 
each  job  listed^  tncltiding  why  some  jobs  hOTe  changed  in  the  nature 
of  duties  and  aeti^itles  and  why  some  ha^e  not  clianged . 

E,  The  group  will  take  charge  of  putting  th©  lists  Into  two  infomative 
posters  for  the  vm^t  of  the  class  to  see  on  the  bulletin  boards, . 

1,  The  charts  vrilX  Include: 
a,     name  of  Job 

b*    actlvltlte  and  duties 
c.    people  ift^olved  in  job 

2,  Children  may  usei 
a,    pens  or  ^firayons 

.    .  b.     plcturei  cut  out  from  Tnagazlnea 

.  any  otheic  practical  things  .    .  _ 

3,  .  One  chart  is    or  the  ^^Then''- jobs  an^ 

jobs .  ; 

F,  The  charts  will  be  put  up  near  each  other  Qn--the«  bulletin  board 
..w  (1900,  1976)  posted  underneath  each, 

;  Optional:     Each  ehlld  may  choosej'a^'job  frc«Q  the  chart  and  put  on 

'  ■'-r-  a  charade  for  th#.  rest  of  the  class  to  gmeas  his/her  job,  using 

"■■■■==■■=-.■„■ /       ths;' charts- as  •■rilerence,\ .  '        ■  ■ 

ERIC 


IV,  Evaluation 

A*    One  basis  for  evaluatlTig  tow  the  group  understood  the  story  would 
he  through  their  diacusiions* 

1,  Is  it  evident  that  they  under  stand  the  story? 

2,  Are  they  sufficiently  interested  in  the  topic? 

B,    The  lesson  may  be  evalMted  by  the  overall  enthueiasm  and  Industrious^ 
neas  of  the  group- 
ie   Did  they  take  off  on  their  own  and  stay  with  the  assignmeiit? 
2,    Were  they  able  to  list  the  jobs  according  to  "Then'*  and  "Now"? 

V*    TiMB  ElKment 

The  entire  lesson  (without  charades)  ahould  take  froffl  45  to  75  minutes, 
Th©  pantomime  may  take  anothw  10  to  20  minutes.     So  this  lesaon  may 
eactend  over  two  or  three  4ayi. 
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■      Lesson  Plan 
Language  EKperienca  Grade  I 

I,    Objectivei     Each  student  will  b*a  able  to  cOOTnunicate  with  picturesj 
oral  discussion  and  writing  how  W'e  can  help  each  other  because  of  our 
different  abilities, 

II ,  Materials 

A.  Mr.  Tall  and  Mr,  Smalls  by  Barbara  Brenner 

B.  Drawing  paper 

C .  Crayons 

D.  Pencils 

III.  Procedure 

A,     Read  the  book  and  discuss  Iti  contents »     Some  questtons  you.  could 
focus  on  v7ould  bei  ;  ' 

1*^    T^That  could  Mr.  Tall  do  that  Mrs  ftnall  couldn't  and  vice  versa?  ^ 
2.    How  did  thev  halp  each  other  by  using  these  different  abilities? 
;       3*    How  do  we  help  each  other  by  doin^  like  or  can  do  / 

well  in  school?  ■■.  .  •■  • .  :  ^ 

4  /   How  do  we  help  ;each  other  by  doing,  things  wc  like  or  can  do  well 
■       ..-:"at  home?        ■  ■  '"^  '   -  ■  ■  ■  i    .  ■■ 

;         B,    Write  on  the  b  .  ■  - 

C*    Have  the  GMldr  en  draw  pic  tares-  afid  wi^  a 
class  book  with  a  thaae  relating  to  the  aboi^e.     t,Er  How  do  we  help 
each  other?  -  , 

rv.  Evaluation 

A.  Has  each  child  contributed  a  page  to  the  book  using  the  theme  of 
something  he  can  do? 

B,  What  has  he  said  or  written  about  it? 
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Lesson  Plan 
loanguage  Ebcperience    Qtade  4 

I,    Obi  actives    Chlld^^n  ^111  be  able  to  coTOiuiiicate  through  an  illustration 
i  and  a  witten  atnt^ant  what  they  enjoy  dpliig  most  with  their  leisure 
■  t  toe , . 

-II, '^■Materials 

'  A.     12*'  X  18^*      ]mtt.^d  construction  paper  -. 

B,  Writing  toplwWtSj  crayons 

C,  Blackboard^  ah^ik 

D»    Book:    Readtng  literature 

HI,     Procedure      .  "   .[  . 

A/    The  story 5  '''A  Spwking^s  Worth^^  will  be  read  orally  to  the  class 
and  an  oral  diwUiiion  of  the  story wents  and  how  they  pertain 
:  to  the'^'con$iWw.Cftive  u  leisure  time  will  fbllim*      ^      ,         /  ; 

B ,    We  will  thm  dtscuss  anid  list  on  the  blaakboard  a  mmber  of  things 

;   the  cKlldrw  Xik©  to  do  with  their  leisuice  time. . 
C      The  childrOT;  will  draw  pi  ■ 
7  activity,  atid  ^qtoplete  the  captlonr  ^      SBjoy  ,  , 

D ,  The  llluatMCiws  will  be  displayed  on  the  bulletin  board  after  the  > 
children  have  shared  their  dratflngs  with  the  rest  of  the  class,  if 
they  so  deatl^e^^ 

Evaluation:     The  children  have  met  the  objective  if  they  have  completed 
an  illustration  of  their  favorite  leisure  timm  activity  and  have  eompleted 
the  statKnent:-^   "I  ©njoy 
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APPENDIX  X 
The  Parable  of  the  Strangerg 


Once  upon  a  tJ^e, 

there  were  thirty  people 

who  lived  togethar 

in  a  room  in  a  big  building. 

They  didn't  sleep  there ^ 

but  they  came  early 

every  morning 

and  stayed  all  dayi 

ejccept  for  two  days 

when  they  didn't  Gome  at  all. 

They  sat  in  chairs. 

They  looked  in  books, 

Md  wote  on  papers* 

They  were  trying  to  find  out 

about  what  was  going  on 

outside  their  building, 

Thingi  happened  out  there 

much  faster  than 

anyone  eould  read  the  books* 

So  the  thirty  people 

had  to  spend  so  much  ttaie 

reading  and  trying  to  find  out 

what  was  going  on 

outside  their  building 

that  they  had  no  time 

for  looking  outside  or  even 

looking  around  inside  at  each  other. 

The  people  in  the  room 


were  always  behind. 
They  never  caught  up* 
They  never  got  to  know 
each  other  very  well 
They  dldn' t  even  finish 
any  of  the  books* 


By    Marilyn  Burns  and 
Jim  Robertson 
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APPENDIX  XX 

Exatnples  of  Materials  cg  AM  Bfe^dgnts  in  LeeaqB  flftiinlnj 


Cl^ooSse,    a  ,  Career* 

On  +he  s+eps?  wr/fe  ^ha-  In+aresfs  j 
Charac+eris4  ICS  ^  fc-ho^leda^^  flrid  a  till 
needed    -fer  i^reer. 

Tell  us    Qbou+  your  -Pira-h  day  ^niPie 


'A 


'4 


o  w  bo 


6  7 


PURPOSE:    After  eomp let Ing  this  center^  the  student  should=  ba  able  to itfiflc*  a 
:     f     :  ^  apacif  ia  occupation. 

CENTER  PREPARATION: 

Select;  a  quiet  corner  and  hang  a  clbttesllna*  Print  tha  Jollowing  occupations 
on  ind^  earda; 


dog  -catcher 
popslcle  man 
telaphona  llUCTan 
garbage  man- 
tar  teodar  ' 
biru  s h  ' sal  essan 
pUot 

ta3c£|  driver 
baautlclaii  ^ 
taacidemlst 


polieasan 
teacher 
dairy  f  araar 
tousewlfa 
talloT 

popcoM  vender 
cook  : 
train  conductor 
=  nortlcian 
mechantc 


astronaut 

secretary 

brlcklayac 

miner 

nurse 

plumber 

gardener  ; 

musician 

milkman 

chimney*  aw^ap 


Using  clotliteplnSp  fasten  eight  occupation  cards  to  the  clothesline.  Idea 
cards  em  be  cBaiiged  daily.  <p    -       '    ^  ' 


fa/ 

lor 

1,     students  may^  Select  a  card  from  the  clothaellm  and  write  about  the  occupa' 

••^ti:oa.\---^  ■        •  ■  r  ■         '    ,  -..  •         ■  .■?■ 


2*  ^students  may  eelMt  a  card  frOT  the  clotheiltm  and  describe  the  oacupatlon 
^thotat  naming  £t,  r 
VlLace  the  dascripclo^is  in  a  covered  shoe  boK,  '  - 

--Aff  a  group-aculvlc^r,  students  may  take  a  des  out.  of  the  box  and  try 

to  identify  i-be  occupation  from  the  Information  given. 

3.     Students  may  pantomime  some  of  the  occupations* 


Purposes  T  After  comp  Siting :  this  cetiteirjtlie  student  should  be  aBle  to  wit  e  a 
:      ■  stOEy*  dtscxtBlng  the  reqxalr^ent^  of  an  imaginary  occupation*    :  / 


.CENT^  mSTPJ^T  ION  t 


Ustng  tagboard  and  tmpera  paints  iQake  a.  pactuTe  of  the 
moon,    AttacEi  a  sign  "Jobs  Ayatlable.*'    Mount  tht  pic tute  , 
and  sign  on  a  biilletin  board  taclced  ^^tli  black  cons  true  tloTi 
paper .  , 


"Using  manila  draxrtng  papery  prepare  a  classified  ad  section  of  a  xie^fspaper 
.eiicltaed  *^ocn  Gazatte List  the  folloirtrig  available  jobs, 


duet  colLectcr 
rock  sorter 
Ifflnpllg  liter 
crateT  guide 
moon;  coqfc 
moon  phoae  operator 


weatherman 
Rover  mechanle^ 
-earth  photogTaphfer 
oxygem  suppliar 
f botpTiiit  detective 
landing  and  takeoff 
traffic  cop 


specialist 


IROCEDUllE: 

1.     Stud  en  ti  may  salact  a  want  ad  from  the  newspaper  and  write  a  atory  describ- 
ing the  ImaglnaTy^  raoen  occupation  and  the  qualifications  required  for  the 


2,     Students  may  selact  any  taaginary  occupation  aiid  write  a  a t©ry  describing 
the  occupation  atid  tJi4  qualifications  required  for  the  job , 


Sbs    Aval  iaUle 
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y     APPSNDIX  xir 

Sag^s  llssson^jlgnj^fo    Lapguage  Arts 
D€v"&].opad_by  tJtilveristy  Studsnts 


;  Lesson  Plaix  ■•  ^ 

Written  Expression    Grade  1  ^ 

I.    Objective:    Each  stud  en  t  will  be  able  to  c^nunicate  wlthlllustraticiia  ; 
and  Mpcions  aspects  of  hto/hergalf  asd  hls/liar  recreation^  family '^^^^^^^^ 
i      '"and -Job.  ^  ; 

■.-....11..  .Mater lali..;..  ■•  .  '    _.      .   . 

;  A*     Colpr  Cra^^ons 
J  y        ■Boolclats  foT  each  child  made  from  tw  12'V^  IS"  pieces  of 
/  ^constructloii  papery  DVerlapped  atid  stapled  together  and  them 

folded  at  tlie  stapled  place,  ^  ^ 

XII.  '  Procedure  *       *  .  * 

A.  Have  the  children  gather  around  ybu  aiid  ait  on  the  rug  on  tile  f  loor, 

B,  Talk  ahout  the  taportance  of  the  ^Indl-vtduai,  hia  place  In  the  family/ 
,          his  jot  ^  and  recreation,  .  ...  ....  \   .  ... ....  ....... . 

Let  the  children  aacpress  thOTsalves  oially  In  sharing  their  «per--. 
•  iences  .  ..  . 

D,  Show  the  booklet , 

E,  Eicplain  that  they  are  to  draw-  a  picture  for  each  pagej  shoeing 
something  aboiit\Me,  Wy:S'TOi       My  Job ^  and  My  Rapreation, 

?*    Ghildrm  my  show  their  booklets  to  tha  class  when  completed, 

W.  \  Evaluation  1    Each  child  will  hava  a  picture  for  each  page  of  his  bpoklet , 


^61- 


Lesson  Plan 
Oral  Expression  Grade  4 


1 ,    Ob  J  actives  ^ 

:  ;'      A,  .  Each  student  -will  identify  ^^^1         on  tabla  and  relate  than  to  an 
occupation*: -  ■■■ 

B,.    Each,  studant  will  select  ona  occupation  and  gather  more  infomatioii 
-  V'  about  the  occiipatton, 

'     G,  :  Each  student  will  give  a  S-^S^minute  rjr!il  repoxt  about  selected 
cccupation*  '  ■  " 

rll*^    MateTtals  ~         -     ^  '  '  ,  -        ,  , 

^.    Hair  .Toilers  /  »  . 

B.  Comb 

C*    Salt  and  pepper  shaker  :  ■  - 

-  D  . ;  Saiidpapar 

E,  Paint  brash  , 

F.  Eet  of  corn.'  ^^V^        '  - 

■       Gv    Toy.  truck-  -  ■  :      ■ " 

■.■■■-■•.■■^■■■H..  vRuaar  '  ■  ...  ■   '  '  • 

.  ,       I*    Ne'^spapers  v 

J,    Joh  dascriptioti  list  from  anployment  office 
K,    Collaga  catalog 

III;     Procedure  '  .     ,  . 


items  arid  list .  theui  on;  the  hoard, 

OiscTiss  the  usage  of  the  want  ads^  Job  'iisti^gSj  arid  catalogs*. 
Select  and  show  f ilma  aBont  occupations ,  ' 
Flrid  people  to  come  and  discuss  thair  occupations  w^ith  students  * 
Students  will  glv-e  orar  reports* 


B. 


Evaluation 


A.  Did  each  student  relate  axi  object  to  a  career? 

B,  I>ld  each  scudent  give  aa  informative  oral  report? 


3^. 


